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Appendix I
Instrument for Research Question 1

Research Question 1: What English writing teaching strategies are used by
teachers in special classes for students with intellectual impairments?
Instrument: Semi-Structured Interview Guide (for Teachers)

Theoretical Basis:

e Adaptive Writing Instruction in Special Education (Munawaroh,
2021)

o Inclusive Pedagogy for Diverse Learners (Fitriani & Santosa, 2020)

Indicator Sub-Indicators Sample Interview Data
Questions Collection
Technique

Types of Visual aids, step- | What strategies do you Interview
strategies by-step writing use to teach writing to

students with intellectual

impairments?
Teacher’s Simplification, How do you adapt Interview
adaptation | repetition, writing tasks to meet
scaffolding students' individual
needs?
Response to | Adjustment based | Can you share an Interview
student on ability levels experience where you

had to change your

strategy during a lesson?
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Instrument for Research Question 2

Research Question 2: How do these strategies influence students’ interest and
participation in English writing activities?
Instrument: Observation Sheet

Theoretical Basis:

e Student Motivation in Inclusive Classrooms (Rahmawati & Prasetyo,

2022)

o Engagement Behavior in Special Education Settings (Hartono et al.,

2023)
Indicator Sub-Indicators | Sample Observation | Data
Focus Collection
Technique
Student Focus, Students showing Classroom
engagement | enjoyment, excitement or active Observation
participation participation in writing
Response to | Visual/media Students respond to Observation
materials response picture prompts or
teacher modeling
Classroom Peer work, Students ask questions | Observation
interaction support from or work in pairs/groups
teacher




Instrument for Research Question 3
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Research Question 3: What are the challenges and opportunities in applying

English writing strategies for students with intellectual impairments?

Instrument: Interview and Documentation Analysis

Theoretical Basis:

o Implementation of Instructional Strategies in Inclusive Contexts

(Farkhan, 2020)

e Special Education Support and Policy Framework (UNESCO Asia-
Pacific, 2019)

Indicator Sub- Sample Questions Data Collection
Indicators or Documents Technique
Implementation | Time What difficulties do | Interview
challenges constraints, you face when
cognitive teaching writing in
limits special classes?
Teaching Creative Are there strategies | Interview &
opportunities techniques, that have helped Document
student students show Analysis
growth improvement?
Lesson planning | IEP-based Lesson plans adapted | Documentation
adaptation, for writing activities
media use in inclusive

classrooms




Appendix II

133

1. Interview Guide (for Teachers)

Purpose: To explore the strategies used by teachers in English writing

instruction for students with intellectual impairments.

No. | Indicator Sample Questions
1 Strategy Type What writing strategies do you usually use in
your classroom?
2 Adaptation How do you adjust writing tasks for different
Technique student needs?
3 Media Use What types of media or tools (e.g., pictures,
videos) do you use in writing lessons?
4 Lesson Planning How do you plan writing lessons for students
with intellectual impairments?
5 Teaching How long have you taught English writing in
Experience special classes?
6 Motivation What strategies do you use to increase students’
Techniques interest in writing?
7 Engagement How do you know when students are engaged
Observations during writing activities?
8 Feedback Methods | How do you provide feedback on students’
writing work?
9 Challenges What difficulties have you faced in teaching
Encountered writing to students with intellectual needs?
10 | Reflections and What improvements or supports do you think are

Suggestions

needed for more effective writing instruction?




2. Observation Sheet
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Purpose: To observe real-time classroom interactions, strategy applications,

and student responses.

No. | Focus Area Observation Aspects
1 Strategy Use of scaffolding, modeling, repetition,
Implementation simplified instruction
2 Use of Visual Flashcards, videos, diagrams, and picture
Support prompts
3 Student Attention Focus during tasks, eye contact, non-verbal
responses
4 Emotional Expressions of enjoyment, smiling, verbal
Engagement enthusiasm
5 Participation Level Voluntary answers, asking questions, peer
interactions
6 Task Completion Finishing tasks independently or with minimal
support
7 Differentiation Teacher adjusting methods based on student
Evidence reactions or needs
8 Use of Native Teacher or student using Bahasa Indonesia to
Language aid understanding
9 Collaborative Group or pair work during writing activities
Learning
10 | Teacher Flexibility Real-time adaptation or spontaneous change in

strategy




3. Documentation Checklist
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Purpose: To analyze lesson plans, student works, and teacher reflections
related to English writing instruction.

No. | Document Type Focus
1 Lesson Plan (RPP) Written strategies, goals, and adjusted writing
materials
2 Teaching Materials Use of visuals, media, or modified texts
3 Student Worksheets | Type of writing tasks (descriptive, narrative,
etc.)
4 Writing Samples Evidence of progress, creativity, and effort
5 Assessment Sheet Rubrics or scoring guidelines used in writing
activities
6 Teacher’s Reflective | Reflections on strategy effectiveness and
Notes student responses
7 Individual Education | Adapted goals or strategies tailored for
Plans students with disabilities
8 Student Journals Personal reflections or responses related to
writing activities
9 Feedback Records Written feedback or comments provided by the
teacher
10 | Activity Photos (if Classroom photos showing learning tools or
any) student engagement

4. Interview Guide (for School Principal or Supervisor)

Purpose: To gain insights into the school’s inclusive policies, supervision,
and support for English writing instruction for students with intellectual
impairments.
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No. | Indicator Sample Questions
1 Inclusive Education | How does your school support inclusive
Policy education, especially for students with
intellectual impairments?
2 Curriculum How do you monitor or supervise English
Supervision writing instruction in special classes?
3 Teacher Support What kind of support is provided to English
teachers working in special needs classrooms?
4 Professional Are there any specific trainings or workshops
Development provided for teachers in special education?
5 Resource What resources or materials are available to
Availability support writing instruction for these students?
6 Challenges in What are the major challenges in implementing
Implementation inclusive English writing instruction in your
school?
7 Monitoring Student | How is student progress tracked, especially in
Progress English writing for special needs students?
8 School’s Role in What role does the school play in supporting
Motivation student motivation in English classes?
9 Collaboration with How does the school involve parents in
Parents supporting students’ learning, especially writing
skills?
10 | Vision for Inclusive | What is your long-term vision for improving

Learning

inclusive education, particularly in English
writing?
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Student 3 Assesment Result
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Student 5 Assesment Result
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Appendix IV
B. Interview
Teacher 1
No Interview Teacher’s
1. What writing strategies do you | In teaching English writing to

usually use in your classroom?

students with intellectual
impairments, [ usually use an
individual approach first, getting
close to each student because
their needs and abilities differ. I
modify the curriculum to suit
each student's level and wuse
structured exercises with
repetition. [ also demonstrate
how to write, then guide the

students to imitate step by step.

How do you adjust writing
tasks for different student

needs?

Since every student has unique
characteristics and  different
levels of ability, I always modify
the material and teaching
methods to fit each child. If one
method doesn't work for a
student, I think of other ways
until I find the right approach
that the student can respond to

well.
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What types of media or tools
(e.g., pictures, videos) do you

use in writing lessons?

I use visual aids like pictures,
flashcards, and word cards to
support understanding. Audio
aids can also be helpful. These
students'

tools strengthen

comprehension and make

learning more engaging.

How do you plan writing

lessons for students with

intellectual impairments?

I plan lessons based on the

individual abilities of each
student by modifying the
curriculum and tasks
accordingly. I emphasize

structured practice and repetition,

showing the correct writing

process and guiding students to

copy or trace words.

How long have you taught
English writing in special

classes?

My experience teaching writing
in special classes has been very
enriching because of the unique
challenges and diversity among

students.

What strategies do you use to
increase students’ interest in

writing?

I combine visual and auditory
stimuli, adapting to what each
whether it's

student prefers,

pictures, audio, or hands-on
activities. | also ensure exercises
are structured and repetitive,

which helps students become
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more comfortable and interested

over time.

How do you know when
students are engaged during

writing activities?

Students' responses vary; some
respond well to visual aids, some
to auditory, and some show
interest in writing itself. I
observe their reactions closely
and adjust my teaching methods

to maintain their engagement.

How do you provide feedback

on students’ writing work?

I use assessment rubrics to
evaluate  students'  writing,
checking their understanding and
progress. The rubric helps me
determine each student’s level
and guides me in tailoring

instruction to their needs.

What difficulties have you
faced in teaching writing to
students  with intellectual

needs?

The main difficulty is the varying
abilities among students, which
means one teaching method or
material is never enough. I have
to teach the same topic in
multiple ways to ensure all

students understand.

10.

What  improvements or
supports do you think are
needed for more effective

writing instruction?

I  believe that continued
collaboration among teachers
through sharing experiences and
attending training workshops

helps improve strategies. Also,
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patience and understanding of
each student’s character are
crucial. Teachers must be
persistent in repeating lessons
and finding the best method for

each student.

Teacher 2

No

Interview

Teacher’s

What writing strategies do you

usually use in your classroom?

In my classroom, especially for
students with intellectual
impairments in grade 12, I often
use tracing and copying tasks.
Some students trace letters or
words, while others copy from
the blackboard or from a book.
The strategies vary depending on
the students’ abilities, since each

student has different needs.

How do you adjust writing
tasks for different student

needs?

Because every student is
different, I differentiate the tasks.
For example, some students copy
directly from the blackboard,
others copy from books, and
some only trace. I adjust the
methods so that every student

can access the material in a way




145

that suits their ability.

What types of media or tools
(e.g., pictures, videos) do you

use in writing lessons?

I use flashcards, colorful reading
books, and videos showing
uppercase letters. Using videos
and colorful materials helps
students become more
enthusiastic and interested, rather
than just writing from the book

alone.

How do you plan writing
lessons for students with

intellectual impairments?

I plan lessons by considering the
individual student’s level. I use
one-on-one approaches when
necessary, focusing on tracing or
copying letters. For students who
have difficulty copying, I teach
them letter by letter until they

can write independently.

How long have you taught
English writing in special

classes?

I have been teaching writing to
high school students with
intellectual impairments.
Although they are in high school,
many students still struggle with
basic letter recognition and

writing skills.

What strategies do you use to
increase students’ interest in

writing?

I combine writing exercises with
interactive activities such as
quizzes using audiovisual

materials or direct question-and-
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answer sessions. This variation
keeps the students more engaged

and active in the classroom.

How do you know when
students are engaged during

writing activities?

Students show more enthusiasm
during interactive quizzes and
audiovisual activities. = Some
students respond better to games
and  quizzes rather than

traditional writing tasks.

How do you provide feedback

on students’ writing work?

We use assessment rubrics
tailored to students’ abilities to
evaluate their progress. These
rubrics help identify each
student’s level and guide further

instruction.

What difficulties have you
faced in teaching writing to
students with intellectual

needs?

The main challenge 1is the
varying learning pace and
abilities among students. Some
students take much longer to
complete writing tasks, such as
finishing a paragraph, which
requires patience and repeated

practice.

10.

What improvements or
supports do you think are
needed for more effective

writing instruction?

Support from the school in the
form of regular workshops and
collaboration among teachers
helps improve teaching

strategies. Teachers should be
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patient, creative with interactive
media, and accept that progress
may be slow, repeating lessons

as needed without frustration.
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Interview Guide (for School Principal or Supervisor)

No

Interview

School Principal

How does your school support
inclusive education, especially
for students with intellectual

impairments?

At SKH Syahidah Harapan
Bunda, we are committed to
providing inclusive education
tailored specifically for students
with intellectual

These

impairments.
students require

continuous guidance, support,

and motivation, not only
academically but also socially
and emotionally. We understand
that repetition is key, as many
students tend to forget what
they’ve learned quickly.
Therefore, daily life skills, such
as putting on shoes or washing
hands, are constantly reinforced.
Our school environment is
designed to accommodate their

unique needs.

How do you monitor or

supervise  English  writing

instruction in special classes?

English instruction, especially

writing, is approached with
simplicity. We focus on basic,
functional English that students

can relate to, such as words for
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classroom objects or daily
routines. Supervision is
conducted  through  regular
evaluations and  individual
assessments carried out

collaboratively between teachers
and the curriculum team. The
goal is not to overload students,
but to provide manageable and

relevant content.

What kind of support is

provided to English teachers
needs

working in  special

classrooms?

We support our English teachers
by encouraging them to adapt to
students’ individual needs rather
than focusing on rigid academic
standards. Teachers are
encouraged to create or modify
their own teaching materials that
are simple, contextual, and do

not burden students cognitively.

We don’t rely on standard
textbooks; instead, teachers
develop resources that are

aligned with students’ levels and

capabilities.

Are there any specific trainings
or workshops provided for

teachers in special education?

Yes, we conduct workshops and
training sessions twice a year, at
the beginning of each semester.

We invite qualified speakers and
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professionals in the field of
special education to enhance our
teachers’ skills. These sessions
aim to build teacher capacity,
provide new insights, and ensure
continuous  improvement in
teaching methods for students

with special needs.

What resources or materials are
available to support writing

instruction for these students?

We use basic tools such as

pencils rather than pens to
support writing instruction. This
is because students often make
mistakes and need to erase
frequently. Writing with pencils
allows for easier correction and
reduces anxiety. For those who
are more capable, we gradually
introduce pens. Additionally, we
use  visual aids, tracing
worksheets, and other hands-on
their

materials tailored to

learning level.

What are the major challenges
in  implementing inclusive
English writing instruction in

your school?

The biggest challenge is the
limited capacity of students to
grasp English due to their

cognitive  limitations. = Many

students still struggle with basic
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academic content, so English is
often not a primary focus.
Instead, we emphasize
fundamental skills and integrate
English only where it is
manageable and useful in daily

life.

How is student progress tracked,
especially in English writing for

special needs students?

Progress is tracked through
regular evaluations, assessments,
and observations. We conduct
formative assessments such as
quizzes and simple tests to see
whether students understand and
retain what has been taught. If
students fail to meet learning
goals, we revisit and adapt the
instruction to better fit their

needs.

What role does the school play
in supporting student motivation

in English classes?

We provide a supportive,
pressure-free learning
environment that  prioritizes
encouragement and  praise.
Teachers act as motivators,
constantly guiding students and
helping them build confidence.
By making learning activities

enjoyable and manageable, we
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aim to keep students engaged and

motivated.

9. | How does the school involve | Parents are involved through
parents in supporting students’ | regular communication  and
learning, especially  writing | meetings where we update them
skills? on their child’s progress. We

encourage them to reinforce
simple writing exercises at home
and to be active participants in
their child’s learning journey,
especially in practicing routines
and basic literacy.

10.| What is your long-term vision | Our long-term goal is to
for improving inclusive | continuously improve the quality
education, particularly in | of inclusive education by
English writing? enhancing  teacher  capacity,

developing customized learning
materials, and creating a learning
environment that supports the
holistic development of students
with intellectual impairments. In

English writing specifically, we

aim to gradually  build
foundational literacy and
communication skills that

students can apply in real-life

situations.




Appendix VI

C. Observation

No. | Document | Focus
Type

1 Lesson Written strategies, goals, and adjusted writing v
Plan (RPP) | materials

2 Teaching Use of visuals, media, or modified texts v
Materials

3 Student Type of writing tasks (descriptive, Question v
Worksheets | and answer, etc.)

4 Writing Evidence of progress, creativity, and effort v
Samples

5 Assessment | Rubrics or scoring guidelines used in writing v
Sheet activities

6 Teacher’s | Reflections on strategy effectiveness and
Reflective | student responses v
Notes

7 Individual | Adapted goals or strategies tailored for
Education | students with disabilities v
Plans

8 Student Personal reflections or responses related to
Journals writing activities v

9 Feedback | Written feedback or comments provided by
Records the teacher v

10 | Activity Classroom photos showing learning tools or
Photos  (if | student engagement

any)




