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ABSTARCT 

 

This research investigates the teachers‟ practice inauthentic reading assessment. 

The writer focused on title of this research. Teacher‟ Practice in Authentic Assessment, 

the research is conducted based on the problem of: 1) How is teacher‟ practice in 

authentic reading assessment? 2) What are the strategies of teachers‟ practice in authentic 

reading assessment? in reference to the from mentioned research problem, this research is 

aimed at: 1) To know Teacher‟ practice in authentic reading assessment. 2) To know the 

strategies of teachers‟ practice in authentic reading assessment. 

 

In this case the writer uses case study. Case study is one of type qualitative 

method. The subject of this research is the teacher from MA Al-Rahmah. The sample was 

1 teacher, this research conducted with two meetings. Technique of data collecting by 

observation and documentation 

 

Based on the result of the research, the researcher concluded that the teacher in 

MA is good, it can be seen from the instruments. As like from data observation the 

teacher from MA Al-Rahmah example in the first meeting the teacher was divide the 

students into three group, every group consist nine person, and the teacher giving them 

task of text in different texts, and instruct them to read aloud by standing while the 

reading. The teacher assess directly reading assessment to the object using approaching 

individually. It was called performance assessment. In the second meeting the teacher 

giving instruction to the learner looking for the vocabulary, which is they do not know 

the meaning and pronunciation. The teacher assess the students study in group and how 

they can be able to interest condition of discuss. It was called Assessment project. 

 

  



TEACHER PRACTICE IN AUTHENTIC READING ASSESSMENT  

  For Teacher, the term "AUTHENTIC ASSESSMENT" does not represent a new concept. 

Assessment strategies such as informal reading inventories, classroom tests, teacher 

observations. and evaluation of students' written work have a history longer than that of 

standardized measures. Teachers have always viewed their ongoing interactions with children as 

occasions for assessing students' learning processes. abilities, and accomplishments. Sometimes 

these occasions are documented in written notes about students' participation in a writing 

conference, their interactions during literature circle discussions, or their scores on a 

comprehension quiz, for example. At other times, teachers' notes are mental-they observe 

responses of particular students and file this information away in memory. Tax payers. 

legislators. parents. district administrators, and even students rarely have been privy to the results 

of these sorts of assessment that happen daily in thousands of classrooms.
1
 

Since 1977, significant advances in anthropology, cognitive psychology, education, 

linguistics, and sociology have made it possible to expand how reading is viewed. These 

advances indicate that reading is a dynamic process in which the reader actively participates. As 

a result, difficulty is no longer viewed as a property of a particular reading skill or task, but 

rather as an interaction among the reader, text, and context of the reading situation. This article 

looks at authentic reading assessment as a response to this evolving concept of reading. An 

examination of the Michigan State Board of Education's reading assessment--one of the nation's 

most innovative--shows how one state is implementing authentic reading assessment using 

authentic reading material.
2
   

1. Reading assessment Theory 

 Reading assessment should reflect performance over multiple time points with various texts and 

purposes. We must provide students with opportunities to demonstrate their reading growth and 

achievement in situations that reflect their daily lives as readers. This means that assessment is 
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conducted to gather both formative and summative information, to describe the detail of learning 

and achievement of student reading, and to help teachers determine what reading instruction and 

experience is best suited to each student.  Assessment should measure a wide range of skills with 

a variety of formats and responses. Our understandings of how students construct meaning from 

text and how best to assess this process continually improve. We have the means to use diverse 

reading assessments, including teacher questioning, performance assessments, portfolios, and 

high stakes tests to fully describe students‟ accomplishments. Inferences about student reading 

ability, teacher accountability, and school goodness are often made from the single picture that a 

high stakes test score provides. But there are potentially dire consequences if this single view of 

the reader is not augmented by other, more regular, reading assessment information. 

Assessment should measure a wide range of skills with a variety of formats and responses. Our 

understandings of how students construct meaning from text and how best to assess this process 

continually improve. We have the means to use diverse reading assessments, including teacher 

questioning, performance assessments, portfolios, and high stakes tests to fully describe students‟ 

accomplishments. Inferences about student reading ability, teacher accountability, and school 

goodness are often made from the single picture that a high stakes test score provides. But there 

are potentially dire consequences if this single view of the reader is not augmented by other, 

more regular, reading assessment information. 
3
 

2. The problems of the students in Reading activities 

These students face many problems while reading there are: 

1) Limitation of vocabulary, when the reader has limitation of vocabulary being reading 

English text. He will face difficulty deeply and hard to know the meaning the 

materials of reading and it is very difficult to require the information. 

2) Unfamiliar word, the readers sometimes find the multiple meaning in the word, it 

makes the student cannot be able to understand the text well while reading, also very 

difficult to identify word clearly, when there was unfamiliar word they found. 
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3) Pronunciation, the students concerned words in a sentence about pronunciation in 

reading, at least they were always thinking about the pronunciation of the words 

being read. Most of them feel that the one of the main problems of reading in 

English was that they had problems on how to pronounce the words in the text they 

were reading.
4
 

B. Authentic Assessment 

1. The meaning of authentic assessment  

Authentic assessment is often also referred to as the alternative assessment is used as an 

alternative to the commonly used assessment (traditional assessment). Some experts call it a 

direct assessment, because authentic assessment provides more direct evidence of the application 

of skills and knowledge this is different from a student doing well with multiple-choice test, then 

indirectly (indirectly), the student can apply the knowledge they have learned in a real world 

context. 

Authentic assessment involves two components that must exist, namely a task (task) for 

the student (to show the performance or works), and an assessment criteria or rubric (rubric) 

which well be used to assess performance based on the task. A task is considered authentic if the 

students were asked to construct their own responses, not just choose from the available, so the 

task is a challenge that is similar (similar) faced in the world the real reality. 

The tasks are designed to be in the form of authentic assessment. Oral test   (short 

question or questions that ask for the response is not limited to), group performance assessment, 

individual performance assessment, interviews, observation, portfolios, projects and exhibitions. 

By using performance assessment, teacher can observe student as they demonstrate their skills 

and be able to assess reasoning, skills and their creation in form of the products they make. 

Assessment of the skills and product are based on a comparison of the performance of students 

with criteria standards. Performance assessment can not only be used to assess individual 

students but also groups of students. According to Nurgiantoro that “the reality of authentic 

assessment is activities assessment which do not only assess the result of their study, but also 
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from the another factors, that is activities teaching it selves which. Based on the information 

obtained can also be used as a feedback rating out.
5
 Also according to Bagnato  that “authentic 

assessment is deliberate plain for investigation the natural behavior of students. Information is 

captured through direct observation and recordings, interview, rating scales, and observed 

samples of the natural or facilitated play and daily living skills of all students. Authentic content 

invites teaching because the items are pre cursive to or are part the curriculum.
6
  

In the step approach, the authenticity of language tests arises from their „situational‟ and 

their interactional authenticity. Situational authenticity refers to the relationship of features of the 

test method to particular features of the target use situation. Interactional authentic mentions the 

extent to which an examinee‟s language ability is engaged in the test task. Thus, the emphasis in 

the model shift from attempting to sample actual instances of non-test language use that of 

determining what combination of test method facets is likely of test takers with the testing 

context. 

The concept of authenticity is complex. Though some authors and researcher use term 

simply as a synonym for realistic, it is clear that the idea of authenticity as used in field 

encompasses much more than realism. This study focused on the various meaning of the concept 

expressed in the research and training literature. The preponderance of the publications reviewed 

concerned themselves with classroom assessment, but many author, especially with the earlier 

works, were reacting to the “inauthentic” nature of most large scale and standardized test. As 

such, it is reasonable to assume that the conclusion reached here as to the definition of 

authenticity in teacher-made testing context also apply to other student assessment contexts. 

The authenticity label is often placed on assessment. That is performance-based or involve 

cognitively-complex task, without regard to weather the tasks are similar to that value do outside 

the classroom. Others definition of authenticity are based on whether a defense is required, 

whether collaboration is involved, or the level of student involvement in determining scoring 

criteria. About a third of that, a meaning is used that suggests that if the purpose of an assessment 

is formative, then it is authentic. Other popular components of authenticity, on the other hand, do 
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seem associated with real world tasks. Tasks or “assignment” outside of the classroom are often 

cognitively complex and criteria for success are typically clear and known by all. It is also 

difficult to imagine a real world task that is not performance-based to some degree. (Assess often 

pointed out, few students end up with jobs where they get paid to fill out multiple-choice test 

bubble sheets.) Whether these dimensions are conceptually distinct from realism cannot be 

judged solely by the analysis of publications we performed and that question remains an answer. 

2. Characteristics  of Authentic Assessment  

There was some subjectivity and judgment required to identify separate components of elements 

in the definitions we found in the various publications. The first two Author and colleague 

analyzed artic les separately and discussed any difficulties in interpretation or classification with 

the rest of the research team. Careful attention was paid to not identify characteristics quality or 

effective authentic assessment as required components of a definition. The original text phrases 

from the publications for each definitional component were sorted into broad categories and 

tentative labels and names for the categories were determined. Two examples of the process to 

identifying different definitional phrases from the publications and the categories into which they 

were ultimately placed are illustrative. For instance that definitional of element. 

And the others of characteristic there are: 

 The mission of school is to develop productive citizens. 

 To become productive citizens, a person must be able to 

demonstrate of doing something meaningful in the real world. 

 Then, the school must develop students to be able to demonstrate 

the ability to do something. 

 To measure the success of learning, teachers should ask students to 

do specific activities were significantly reflecting real-world 

activity. 



 Assessment drives the curriculum; the teachers first determine the 

tasks that student will perform to demonstrate their mastery.
7
 

3. Authentic Assessment forms  

a. Performance Assessment  

Rate the performance of an assessment carried out by observing the activities of learners in doing 

something. This assessment is suitable for achievement of competencies that requires learners 

perform specific tasks such as the laboratory practice, the practice of prayer, practice sport, role 

plying, plying instruments, singing, poetry reading/recitation, performance assessment.  Can be 

done by using the check list, the assessment scale (rating scale) is used to determine whether or 

appear certain elements of the indicator or sub appearing in an event or action. 

b. Assessment Project   

Assessment of the project (project assessment) is an assessment of the tasks to be 

completed by learners according to specific time period. Assessment of the tasks involves 

collecting, organizing, evaluating, and presenting data. The task may be to investigations 

conducted by learners, ranging from planning, data collection of data, organizing, processing, 

analyzing, and presentations of data thus, the project assessment in touch with aspects of the 

understanding, applying, investigation. Assessment of the project is done frpm the planning, the 

process, until the final outcome of the project. Therefore, teachers need  to establish things or 

step that need to be assessed, such as the preparation of the design, data collection, data analysis, 

and prepare written report implementation can use the assessment tools. Instruments in the form 

of a check list of rating or rating scale. 

 

 

c. Assessment Portfolio 
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Portfolio assessment can depart from the work of the student individually or in groups produced, 

and evaluated based on multiple dimensions, portfolio valuation techniques in the classroom 

requires the following steps: 

1) Explain to student that he use of portfolio, not just a collection of the 

work of the students who used by the learners themselves. With a view 

portfolios for learners to determine the ability, skills, and interests. 

2) Determine together learners portfolio samples of what will be created. 

Portfolio between learners and others who one could equally be 

different. 

3) Collect and store the works of the student in a folder or folder in your 

home or locker in your school. 

4) Give the date of manufacture on any material information on the 

progress of the learners so it can be seen the difference in quality from 

time to time. 

5) Determine the sample portfolio assessment criteria and the weights 

with the learners. Discuss how quality assessment of the work of the 

participants. 

6) Ask learner to evaluate his works on an ongoing basis. Teacher can 

guide learners, how to judge by giving information about the 

advantages of such works, and how to arrange it. This can be done 

while discussion the portfolio. 

7) One a work is assessed and its value is not satisfactory, then the 

learners are given the opportunity to improve. However, between 

learners and the teachers need to be made “contract” or agreement 

concerning the period of repair, for example two weeks work of must 

be submitted to the teacher. 

d.  Written assessment 



Written assessment is on the learning outcomes remain prevalent. Written test or essay form 

description requires that the learners are able to remember understand, organized, implement, 

analyze, synthesize, evaluate, and so material already learned. The written test is shaped 

comprehensive descriptions as much as possible, so as to describe the real of attitudes, skills, and 

knowledge of learners. Shaped essays written test requires two types of response patterns, the 

first open-ended (extended-response), and about answers are limited (restricted-response). It is 

highly dependent on the weight problem given by the teacher. Such tests provide an opportunity 

for teachers to be able to measure the learning outcomes of students at the higher level or 

complex.  

4. The purpose of assessment 

The purpose of assessment of students‟ literacy skills is particularly important because students 

usually come to be able programs with large gaps in their mastery of skills. Rarely are 

individuals equally competent in reading, writing, or in the sub skils that compose these broad 

areas.
8
 

The researcher has taken the conclusion that the important of assess to students does not enough 

in overall assessment, but it well be appear amazing if the researcher can be able assess in every 

part of learning process and in this case the researcher analyze in one of skills in English, it is 

reading skill which very critical in process learning English.  

The object of this research teacher‟ practice in authentic reading assessment, it means many 

object as the goal analyze in this research. Which is come from process learning in reading skill 

nor teachers‟ practice.  

                 5.  Authentic Materials 

An authentic material contain real language and produced by real speaker or writer, the goal of 

the communicative approach is to develop language competence for communication in real life, 

textbooks are often written with classroom dialogue practices that are artificial, thus presenting a 

gap from real life language. But unfortunately, with perhaps inadequate understanding of the 

method some instructors have not recognized the value of using authentic material  
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The use of authentic materials has been strongly debated because of its complexity in vocabulary 

and structures especially for lower-level. Authentic materials are believed to generate greater 

interest among teacher, students and even publishers than do traditionally structured materials. 

The wide variety of authentic materials ranges from literature, Dvd, news, movies, Tv programs, 

even to brochures and menus. Points out the necessity for incorporating authentic materials in the 

course materials design because they are more motivating, and engaging, and relevant to 

students‟ live. 

Other researchers claim that authentic materials provide opportunities  

for language use in a more relevant and communicative way
9
 

A. Method of  the Research  

In collecting the data, the writer does a qualitative research qualitative research 

assumes that all knowledge is relative, that there is a subjective element to all 

knowledge and research, and the holistic, ungeneralisable studies are justifiable (an 

ungeneralisable study is one in which the insights and outcomes generated by the 

research cannot be applied to contexts or situations beyond those in which the data is 

collected).
10

 

In this research, the writer also uses case study. Case study is one of type 

qualitative method. According to Gall, case study is described as “the in-depth of 

instances of phenomenon in its natural context and from the perspective of the 

participants involved in the phenomenon”
11

 

Case study is a type of research design and analysis. It is also referred to as 

method, a strategy and an outcome of research. In this study the researcher shall 

observe the teachers during teaching learning activities carried out. The researcher 

will see and monitor how teacher assess students during in the classroom. Does the 
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teacher make an assessment when he gave the materials to students? Or the Teacher 

assess all the activities and behavior of students during learning activities. 

B. Place and Time 

To collect the data of the research, the writer hold a field at MA especially on 

first year. The school is located in Lebakwangi Walantaka. The writer choose this 

school as the place of research, because it is famous school in Lebakwangi and it 

is always having good achievement value in the field of compatible academics so 

that in making research place. 

C. The Sample  

A sample is a part or representative of the population that is researched.
12

 The 

writer took part three teacher as sample for this research. 

D. Instruments  

In the data collection, the researcher use non test such as observation, and 

documentation. The first observation, the researcher research classroom, when she 

teaching in the classroom. In that observation, researcher assess the students 

during learning activities in class, in addition, researcher also will know how the 

condition the class while teaching reading and doing assessment to the students. 

The second is practice, observer observe the school, and practice as teacher by 

hers self, it will help researcher to obtain data. 

The last is documentation, in this documentation the researcher take a picture, 

and take the data of students‟ value, also take achievement of the students‟ 

assessment from practice.  

E. Techniques of data collecting  

There are some techniques that are taken by the writer in collecting data as 

follow: 

1. Observation  

Before doing the research, the researcher makes observation at the school 

to make valid information, observer observed the teacher during teaching in the 

class, how he assess his students. Because by observation the researcher will be 
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get more information about the teachers‟ practice in authentic reading 

assessment during learning- teaching in the class. Does the teachers doing 

assessment to their students during learning-teaching? The researcher makes a 

list of observation aspect two indicators as follow: 

a. Gove the students a chance to rehearse having discussion two indicator 

in the class. 

b. Making a provider feedback for both teacher and students.  

c. Giving a motivation 

d. The teacher become the promoter for students when practice dialogue 

in the class 

e. The teacher want to participate in discussion 

f. The teacher able to associate the task with real life 

g. Makes varieties methods and attractive way. 

h. Makes a performance assessment 

i. Makes a project assessment 

j. Makes portfolio assessment. 

k. Make a written assessment  

2. Documentation 

The last technique is documentation, as I have describe before that in 

documentation the researcher take a picture, ask the data of students‟ value, 

also asking the score of student‟ assessment from the teacher and lesson plan. 

F. Data analyzing. 

The technique of data analysis are the observation of the teacher activities 

during teaching-learning process and documentation, use the technique of data 

analyzing as  

1) Observation  

As the writer explains above that the observer observed teacher‟s activities 

during in classroom. The writer uses the formula to analyze the data from 

observation as follow.  

Scored got X 4 = final score 

Maximum score  



2) Documentation  

   Documentation we can see in appendix  

DATA DESCRIPTION AND ANALSYS 

A. Data description 

The research was conducted through three collected data, those are data 

observation, data of interview, and the last is data of documentation. Then in this 

chapter the data description and data anlaysis of the research are presented 

systematelly at last, based on research question the writer will answer it 

1. Data from observation  

Based on data observation it conducted by the writer 3 and 10 

march 2018 it is observe its self in the classroom the process of teaching 

learning and practice in assessing reading skill. It was done in MA Al 

Rahmah Lebakwangi Walantaka Serang. 

In this observation, observer observed the classroom activity 

directly while teaching practice to assess reading skill. The observer also 

observed the teaching learning process of the activity happened, most of 

students felt enthusiasm to answer the question but also there was students 

not enthusiasm to answer the question because they felt sleepy. Here the 

observer also monitored the students behavior while the students were 

study in the calss, they felt seem from their motivations to learn reading 

was increasing. 

Data from observation was taken from researcher it self of MA 

Al-Rahmah Lebakwangi Walantaka. This obsrevation was held on 3 and 

10 march 2017 after the writer observed the class. The detailed of 

observation can be seen at appendix, for describing each of the data (data 

from observation), the writer described the data as below: 

Teachers’ activity in the class 



NO ASPECT OBSERVED YES NO 

1. Give the students a chance to rehearse 

having discussion in the class 

   

2. Making a provider feedback for both teacher 

and students 

   

3. Giving a motivation    

4. The teacher becomes the prompter for 

students when practice reading skill in the 

class 

   

5. The teacher want to participate in discussion    

6. The teacher able to associate the task with 

real life 

   

 

 

 

 

       Score     

x   4 = Final score 

10 x4 = 

3,0 

Maximum 

score    13 

Explanation 

3,3-4,0         

:very good                              

1,3-2,3    : Enough    

2,3-3,3         :Good                                       Score-1,3       : Less 

7 Makes a varieties methods and attractive 

way 

   

8 Makes a performance assessment    

9 Makes a project assessment    

10 Makes a portfolio assessment    

11 Makes a written assessment    

12 Makes a attitude assessment    

13 Makes a self assessment    

 TOTAL 10 3 

 RESULT  

3,0 



Based on the table , the teacher get score 3, 0 which mean she has a good value. 

Here the scenario of teacher practice in authentic reading assessment in 

the classroom. 

No Statement of teacher practice 

1 Enter to the Class. 

2 Delivering greteeing.  

3. The teacher devides the students into three group. 

4. 

5. 

 

6. 

 

7. 

 

 

8. 

 

 

 

9. 

 

10. 

And giving them task of text in different chapter. 

Teacher give instruction to the students to standing 

and  read the text with rise their voice up.  

And afterward the teacher assess reading students 

individualy which approching directly to an object.  

And in the second meeting the teacher give instruction 

to the students to looking for the vocabularies whichis 

they do not know the meaning and pronounciation.  

In the third meeting the teacher give the task to the 

students to discuss their text and to understand the text 

deeply afterward every group have to send two person 

to read aloud  and other one to explane the text infront 

of the class. 

And afterword the last the teacher give instruction to 

the students to standing and read the text  aloud. 

The teacher should assess students activity in the 

classroom directly. 

 

2. Data from documentation  

This documentation also was taken from teacher it self of MA Al Rahmah 

Lebakwangi Walantaka Serang. This document was taken while the teacher 

teaching in the class, and this documentation the teacher take a picture, and  the 



data of students‟ score, also writing the rubric of student assessment. The detailed 

transcribed of documentation can be seen in appendix. 

B. Data analysis 

Based on the activity, the first instrument the researcher will be analyzed from the 

result observation, from the field, the researcher seen the data describes that the teacher 

assessing their students‟ reading skill very well. The second instrument  the researcher 

assess what are the activity of the students‟ among group in authentic reading assessment. 

Third instrument the researcher assess the real value in authentic reading assessment.  

1. Data anlysis of observation 

The first, from the observation sheet can be seen the teacher byinitial (N) has 

conducted assessments effectively.  

Example in the first meeting the teacher was devide the students into three group, 

every group consist nine person, and the teacher giving them task of text in different 

chapter, and instruct them to read aloud by standing. While the reading the teacher 

assess directly reading assessment to the object using approach individualy. It was 

called Performance Assessment. 

In the second meeting the teacher give instruction to the learner looking for the 

vacabularies, whichis they do not know the meaning and pronunciation. The Teacher 

assess the student study in a group and how they can be able to interst condition of 

discuss. It was called Assessment Project. 

In third meeting the teacher give the task to the learner to discuss their text and 

comprehension the text deeply, after that the teacher ask in every group have to send 

two person in front of class to explain and other one to read clearly. Its means the 

teacher assess their knowledge. And in the last the teacher instruct the students to 

read in the second times the text aloud by standing. Afterword The teacher assess the 

students and their achievement directly in every group while discussion and writing 

vocabulary. 

Other example the teacher give the students a chance to rehearse having 

discussion in the class, making a provider feedback, giving a motivation, etc. But 



there are some things that have not been done by the teachers, it because teaching 

time. that from fact above, the observer gave the score 3,0 to the teacher by initial (N) 

in the observation sheet, and its means the teacher has a enough value because she has 

taught well and make assignments and assessment effective. 

According to the data that the teacher‟ practice in authentic reading assessment 

they generally give more direct assignement (practice) that the students will get used 

to reading English, for example making short story and reading in front of class, or 

reading short story of the text, etc. Teacher also assess attitudes and behavior of 

students, so long as the students are still are in school environment, the behavior and 

their  attitude will be monitored and asssessed by the teacher in addition, the teacher 

also make judgements as effective as giving asignment and portfolio performance. It 

certainly assist  teacher in making authentic judgements, because by giving task as 

mentioned above, the teacher will be easier in giving value to the students and will be 

more aware of how much understanding as well as their reading ability. With this 

form of practical assignments, the teacher can immediately assess their reading 

ability. And direct assessment would be more effective and better established than 

indirectly as provide a written assignmemt. 

 Achievement Student Discussion 

Based on the data from observation by teacher self, there was three groups, in 

every group has different achievement  

The first group get result poor result, cause the teacher assess the students and 

their project less of enthusiasm to study to comprehension the text deeply, appear 

clear from the text there was only few vocabularies they was taken from the text want 

to know  

The second group get result good result, cause the teacher assess this group 

consist much vocabularies, which they written the vocabularies from the text, it 

means most of the students from the second group feel enthusiasm to know meaning 

and pronunciation and also to comprehension the text deeply.  

And the third group get result fair, cause appear lot of vocabularies from their 

project, it means they want to know only few vocabularies of meaning and 

pronunciation.  
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