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CHAPTER II

THEORETICAL FRAMEWORK

A. Listening

1. The Nature of Listening

Students can understand and response the language by listening. Listening is one of  the most important elements in studying of foreign language. Listening is needed for natural precursor to speaking EFL. Generally, there are no a specific definitions of listening but there are consistent element that people agree should be included in a listening definition. A content analysis of 50 definitions of listening found that the five most used elements were perception, attention, remembering, and response.

The author quoted the definition of listening due to not to be confused, as “The selective process of attending to hearing, understanding, and remembering aural symbols.
 It means that listening not just attending to hearing but also understanding and remembering information selectively. Hearing is dealing with sense but listening deals with mind. Therefore, hearing and listening are being as natural ability, but listening different from hearing. Hearing is simple recognition of sound but listening implies some conscious attention to the message of what is said. So, listening needs to teach due to its characteristic that usually the source message difficult to understand, comprehend and need thinking process.Harmer categorizes listening as a receptive skill and including in sub-skill area and he also stated there are differences how people understand for specific and general information through their listening.

In Rost’s book , he said that listening in language teaching refers to a unique complex process that allows the listeners to understand spoken language by pacing, units of encoding, and paucing factually.
 In short, listening asks the listeners to process what they hear to gain information that informed by the speaker. from some definitions above, listening is a language skill that has complex process which need some elements to complete that process for gathering information of spoken language by hear sense that human has.
The definitions above are about listening in general. While listening skill is a core component of second-language proficiency.

2. Types of Listening
Listening skill, however, is not easy to master. There are many types of listening to know before somebody wants to learn the skill. Those are:

a) Intensive; focus on phonology, syntax, and lexis. Learner pays close attention to what is actually said.

b) Selective; focus on main ideas, pre-set task. Learner attempts to extract key information and utilize information in a meaningful way.

c) Interactive; focus on becoming active as a learner. Learner interacts verbally with others to discover information or negotiate solutions.

d) Extensive; focus on listening continuously, managing large amounts of listening input. Learner listens to longer extracts and performs meaning content tasks.
e) Responsive, focus on learner response to input. Learner seeks opportunities to respond and convey her/his own opinions and ideas. 
f) Autonomous listening; focus on learner management of progress, navigation of “help” options. Learners selects own extracts and tasks, monitors own progress; decides on own patterns of interaction with others.
People only listen of what they want to listen. It depends on the purpose of listening, academic or entertainment. The purpose of listening activity could be considered by teachers if they want to teach this skill. The purpose can be combined by teacher in teaching listening especially for basic level learner. Teacher could teach listening academically by using media that entertaining students. Many literatures show the new way in teaching listening. The new way in teaching listening shows the combination of the purpose of listening.

3. Technique in Teaching Listening
Sometimes teacher confused to determine appropriate techniques in teaching listening. This occurs that listening was traditionally seen as a passive process by which the listener receives information sent by a speaker.
 Here are some teaching techniques of listening that the author uses in this research which taken from Nation & Newton and Harmer as followed:
a. Oral cloze exercises

Oral cloze test is the listeners listen to a story and occasionally the teacher pauses so that the learners can guess the next word in the story. The word should be easy to guess and the guessing should not interrupt the story too much. If the learners can produce very little English, a list of possible words can be put on the board for them to choose from, or they can answer in their first language. Immediately after the learners have guessed, the  teacher gives the answer.

b. Silent viewing (for language)
The teacher plays the video at normal speed but without the sound. Students have to guess what the characters are saying. When they have done this, the teacher plays the video with sound so that they can check to see if they guessed correctly.

c. Freeze frame

Freeze frame at any stage during a video sequence we can „freeze‟ the picture, stopping the participants dead in their tracks. This is extremely useful for asking the students what they think will happen next or what the character will say next. By these video techniques is expected there is stimulation to remember the language by guess the word, to stimulate language activity about what is seen on the screen, and can build students creatively in interpreted the language. From these techniques above, have the following features as proposed Nation & Newton as followed:

a) The learners are interested in what they are listening to.
b) They are able to understand what they are listening to.
c) The material is at the right level for the learners.
d) There are a few unfamiliar or partly unfamiliar items that they can understand through the help of context, or through the teacher‟s explanation. Some of these items occur several times in the input.
e) There is a little bit of deliberate attention given to language featureswithout too much interruption to the flow of the story.
f) There are possibilities for interaction during the listening as the teacher occasionally asks questions or gets the learners to anticipate what will happen, and as the learners ask the teacher to repeat, slow down, or explain.
g) There is a large quantity of input.

h) Learners do not have to produce much output.

From the following features above the teacher forbidden to choose the material or technique without look at the student‟s capacity in listening ability, see number one, the learners are interested in what they are listening to, so the students will motivated to improve student‟s listening ability due to the appropriate material and usually students easy to understand the meaning language of the interesting material what they want.

4. The Process of Listening
Listening is a process that will ask the listener to interact with what they listen to. The real listener should comprehend on what they listen to. The comprehension on listening process minimally has eight processes based on Brown that he adapted from Clark & Clark and Richards, those are:

a) The hearer process what we will call “raw speech” and holds on as an “image” in  their short-term memory.
b) The hearer determines the types of speech event being processed and then appropriately “colors” the interpretation of the perceived message.
c) The hearer infers the objective of the speaker through consideration of the type speech event, the context, and the content.
d) The hearer recalls background information relevant to the particular context and subject matter.
e) The hearer assigns literal meaning to the utterance.
f) The hearer assigns intended meaning to the utterance.
g) The hearer determines whether information should be retained in short-term or long-term memoryh) The hearer deletes the form in which the message was originally received.

5.  Difficulties in Teaching Listening
There are many difficulties in teaching listening and become the problems for teacher to solve it. While listening, usually learners need to hear things more than once, this problem happen too many learners due to their concentrate or their understanding. 

Teaching listening, especially English has Foreign Language need to pay special attention to some factor that they strongly influence the speech process, and can usually prevent comprehension if they are not attended to and can make its process difficult. These are the following characteristics of spoken language that make listening process difficult and usually detectable in teaching listening itself, quoted from Brown which is adopted from several sources.

a) Clustering: attending to appropriate “chunks” of language – phrases, clauses, constituent.
b) Redundancy: recognizing the kinds of repetitions, rephrasing, elaborations and insertions that unrehearsed spoken language often contains, and benefiting from that recognition.
c) Reduced Forms: understanding the reduced forms that may not have been a part of English learner‟s past learning experience in classes where only formal “textbook” language has been presented.
d) Performance Variables: being able to “weed out” hesitations, false starts, pauses, and corrections in natural speech.
e) Colloquial Language: comprehending idioms, slang, reduced forms, shared cultural knowledge.
f) Rate of Delivery: keeping up with the speed of delivery, processing automatically as the speaker continuous.
g) Stress, Rhythm and Intonation: correctly understanding prosodic elements spoken language, which is almost always much more difficult than understanding the smaller phonological bits and pieces.
h)  Interaction: managing the interactive flow of language from listening to speaking to listening, etc.

6. Assessing Listening
The assessment of listening ability is one of the least understood, least developed and yet one of the most important areas of language testing and assessment. It is important because of the potential wash-back effect onto classroom practices
. Brown explained about assessing listening as follow:

a. Observing the performance of the four skill
Before focusing on listening itself, think about the two interacting concepts of performance and observation. All language users perform the acts of listening. Speaking, reading & writing. They of course rely on their underlying competence in order to accomplish these performances. When you propose to asses that person’s competence, but you observe the person’s performance.
b. The importance of listening
Listening has often played second fiddle to its counterpart, speaking in the standardized testing industry, a number separate oral production test are available (Test of spoken English, Oral proficiency inventory and phone pass. to name several that are described chapter 7 of this book, but it is rare to find just a listening test. on reason for this emphasis is that listening is often implied as a component of speaking. in addition the overtly observable nature of speaking renders it more empirically measurable than listening.We therefore need to pay close attention to listening as a mode of performance for assessment in the classroom in this chapter we will begin with basic principals and types listening, than move to a survey of task that can be used to assess listening.
c. Basic types of listening
Ass all with effective test, designing appropriate assessment tasks in listening begins wait the specification of objectives, or criteria those objective may be classified in term of several types of listening performance.

a) You recognize speech sounds and hold a temporary “imprint” of them in short term memory.
b) You simultaneously determine the type of speech event (monologue, interpersonal dialogue, transactional dialogue) that is being processed and attend to its context (who the speakers is location purpose)
c) You use (bottom up) listening decoding skill and /or (top-down) background schemata to bring a plausible interpretation to the message and assign a literal and intended meaning to the utterance.
d) In most cases (expect for repetition task, which involve short-term memory only)

Each of these stages represents a potential assessment objective:

a) Comprehending of surface structure elements such as phonemes word intonation, or a grammatical category
b) understanding of pragmatic context 
c) determining meaning of auditory input
d) developing the gist, a global or comprehensive understanding

From these stages we can derive four commonly identified types of listening performance, each of which comprises a category within which to consider assessment tasks and procedures.

a) Intensive

b) Responsive
c) Selective
d) Extensive
d. Designing assessment task: intensive listening
Once you have determined objectives, your next step is to design the task including making decisions about how you will elicit performance and how you will expect the test-taker to respond. We will look at tasks that range from intensive listening performance, such as minimal phonemic pair recognition to extensive comprehension of language in communicative context. The focus in this section is on the micro skill of intensive listening.
a) Recognizing Phonological and Morphological Elements
A typical form of intensive listening at this level is the assessment of recognizing of phonological and morphological elements of language. A classic test task gives a spoken stimulus and asks test-takers to identify the stimulus from two or more choices.
b) Paraphrase Recognition

The next step up on the scale of listening comprehension micro skills is words, phrases and sentences which are frequently assessed by providing a stimulus sentences and asking the test-taker to choose the correct paraphrase from a number of choices.

e. Designing assessment task: responsive listening
A question and answer format can provide some interactivity in these lower end listening tasks. The test-taker’s response is the appropriate answer to a question.
f. Designing assessment task: selective listening
A third type of listening performance is selective listening in which the test-taker listens to a limited quantity of aural input and must discern within it some specific information. A number of techniques have been used that require selective listening.
a. Listening Cloze

Listening cloze tasks (sometimes called cloze dictations or partial dictations) require the test-taker to listen to a story, monologue, on conversation and simultaneously read the written text in which selected words or phrases have been deleted. Cloze procedure is most commonly associated with reading only. In its generic form, the test consists of a passage in which every nth word (typically every seventh word) is deleted and the text-taker is asked to supply an appropriate word. in a listening cloze task, test-taker see a transcript of the passage that they are to listening to and fill in the blanks with the words or phrases that they hear.

b. Information Transfer

Selective listening can also be assessed through an information transfer technique in which aurally processed information must be transferred to a visual representation, such as labeling a diagram, identifying an element in a picture, completing a form, or showing routes on a map.

c. Sentence Repetition
Sentence repetition is far from a flawless listening assessment task. buck (2001 p. 79) noted that that such tasks “are not just tests of listening, but tests of general oral skills”. Further, this tasks may tests only recognition of sounds, and it can easily be contaminated by lack of short-term memory ability, thus invalidating it as an assessment toning comprehension error from an oral production error. therefore, sentence repetition tasks should be used with caution.
d. Designing assessment task: extensive listening.

Drawing a clear distinction between any two of the categories of listening referred to hear is problematic, but perhaps the fuzziest division is between selective and extensive listening. As we gradually move along the continuum from smaller to larger stretches of language, and from micro- to macro skill of listening. the probability of using more extensive listening task increases.
a. Dictation

Dictation is widely researched genre of assessing listening comprehension. in a dictation, test takers hear passage, typically of 50 to 100 word, recited three times: first at normal speech; than, with long pauses between phrases or natural word groups, during which time test takers write down what they have just heard; and finally, at normal speech once more so they can check there work and proofread.

Scoring criteria for several possible kinds of errors: 

a) Spelling error only, but the word appears to have been heard correctly 
b) Spelling and / obvious misrepresentation of word, illegible word 
c) Grammatical error (for example, test-takers hears I can’t do it, writes I can do it)
d) skipped word or phrase
e) permutation words not in the original 
f) replacement of a word with an appropriate synonym

b. Communicative stimulus – response tasks 

Example of extensive listening is found in a popular genre of assessment tasks in which the task-takers is presented with a stimulus monologue or conversation and than is asked to respond to a set of comprehension questions.
c. Authentic listening tasks 

Ideally, the language assessment field would have a stockpile of listening test types that are cognitively demanding, communicative, and authentic, not to mention interactive by means of integration with speaking. The nature of test as a sample of performance and a set of task with limited time frames implies an equally limited capacity to mirror all the real-world contexts of listening performance.

There is no such thing as a communicative test, “stated back (2001.p92).”Every test requires some components of communicative language ability, and no test covers them all similarly, with the nation of authenticity every task shares some characteristics with target-language tasks, and no test is completely authentic.
a) Note-taking. in the academic world, classroom lectures by professors are common features of a non-native English-user’s experience . These notes are evaluated by the teacher on a 30-points system, as follows:
Scoring system for lecture notes

0-15 points

Visual representation: Are your notes clear and easily to read? Can you easily find and retrieve information from them? Do you use the space on the paper to visually represented ideas? Do you use indention headers, numbers, etc?

0-10 points

Accuracy: Do you accurately indicate main ideas from lectures? Do you note important details and supporting information and examples? Do you leave out unimportant information and tangents?

0-5 points

Symbols and abbreviations: Do you use symbols and abbreviations as much as possible to save time? Ado you avoid writing out whole words and do you avoids writing down every single word the lectures say?
b) Editing. Another authentic task provides both a written and a spoken stimulus, and requires the test-taker to listen for discrepancies. Scoring achieves relatively high reliability as there are usually a small number of specific differences that must be identified. Here is the way the task proceeds.
c) Interpretive tasks. One of the intensive listening tasks described above was paraphrasing a story or conversation. An interpretive task extends the stimulus material to a longer stretch of discourse and forces the test – takers to infer a response potential stimulus include.
d) Retelling. in a related task, tasks takers listen to a story or news event and simply retell it, or summarize it, either orally (on an audiotape) or in writing. In so doing, test takers must identify the gist, main idea, purpose, supporting points
.
B. Definition of Media

Media is every tool to convey information or messages from one place to another place. In teaching learning process also use media to make the process run effective and interesting. 
According to Heinich, Molenda, dan Russel
 ,media is a channel of communication. Derived from the Latin word for “between”, the terms refers “to anything that carries information between a source and a receiver”.its mean media is a channel of communication.
According to Cangara
media is a tool or means used to convey messages from communicators to audiences. Some psychologists said that in communication between humans, the most dominant medium in communicating is the human senses such eyes and ears. The messages received by the five senses are further processed by the human mind to control its attitude toward something, before it is expressed in action.
From explanations above,we can conclude that media is a tool used in the learning process as a distributor messages between communicators (teachers) and audiences (students) so that the purpose of teaching can be achieved.
1. Definition of Rosetta Stone Software
Rosetta Stone Language Learning is proprietary computer-assisted language learning (CALL) software published by Rosetta Stone Inc. It uses images, text, and sound to teach words and grammar by spaced repetition, without translation. Rosetta Stone calls its approach Dynamic Immersion. It means the system provides the learner with an interactive virtual environment designed to learn naturally, engage interactively, and speak confidently while enjoying the experience

a. Advantages and Disadvantages of Rosetta Stone Software.
Rosetta Stone software has numerous methods and features to ensure the best possible learning experience. For example, dynamic Immersion is the core feature of learning of a new language; this software is designed to teach the language the same way first language is learned. It uses a combination of images, texts, and sounds with difficulty levels that increase with the student’s progress. This method provides the learner with an interactive virtual environment that will help teach vocabulary terms and grammatical rules in context without translation. Dynamic immersion mimics introduces the new components of the language through recognition, correlation, and deduction, instead of just simple translation.

The Rosetta Stone software also has an adaptive recall feature that brings back review exercises to help the learner transfer this knowledge into term memory. Contextual formation uses life like scenarios and pattern to provide the environment for the learner to reproduce the spoken or written language. Each new feature provides a unique way to learning the fundamental components of the language through technology. Speech recognition technology uses state of the art signal processing and adaptive statistical methods to recognize spoken words and compare them the voices of native speakers. Rosetta Stone Software offers a wide range of tools to help teach pronunciation and speaking skills. Learners build confidence and refine their pronunciation with dialogues and vocabulary building exercises.


Rockman said that Rosetta Stone software in one of with a very specific functions to teach a foreign language. With every software comes technical problems and security concerns.Rosetta Stone Software is a very secure and efficient product with very few errors. One of the difficulties of learning a new language is the inability to evaluate one’s own pronunciation as beginners, something that cannot be adequately satisfied by simplistic systems that do not have practical interactions with the user. Fortunately, by using this software becomes possible.

One common complaint with Rosetta Stone software is that the vocabulary learning system is too slow; it does not teach enough words or grammatical structure in a clear manner to ensure fluency of the foreign language. Also, another complaint is that Rosetta Stone does not teach common phrases that are useful in real life situations such as particular language as verb conjugtions or noun and adjective cases.

2. Rosetta Stone Software in Teaching English
According to Fransisca
 ,she said that the use of radio, television, video, language laboratory, self-access material and especially computer has become a new trend in language teaching all over the world. Many people seem to assume that using multimedia in language learning will make learners learn language better. This could be right, since the world is changing in its way of communicating. Multimedia is more accessible than it used to be. Therefore, schools have been more readily adopting multimedia technology to keep up with a changing world. Consequently, this will make a difference to language teaching and classroom instruction. Computer-Assisted Language Learning (CALL) brings a different dimension in language learning in that learners might get less interaction with peers and teachers and more exposure to the machine.
The use of multimedia for writing learning has shown to be effective in some studies. It is known from SLA research that words associated with actual objects or imagery techniques are learned more easily than those without .These features are relatively easy to present in multimedia programs, for example; pictures, videos, which can bring different types of information in addition to traditional definitions of words. There are various choices of multimedia programs to be used in language learning. Some are interactive computer program and the users can interact to each other's stimulus and some others are not, the users just use the computer without being given any feedback by it. Some use holistic approach of presentation and some others use discrete element approach. Some are structured and some others allow learners to explore authentic materials by themselves. 

Many times teachers only use traditional method in teaching english writing. But in Rosetta Stone software steps in teaching writing are visually presented in authentic contexts and real life situations. Rosetta Stone Software helps students to relate subject matter content to real world situations and motivate students to make connections between knowledge and its application to their live
.

3. Framework of Thinking
Listening is one of the four skills  in learning english, Listening is one of very important skill for learners. This skill should be developed and improved. Listening is still an issue in learning english because students needs more attention and concentration to comprehend the sound and teacher should use varities strategies in teaching listening, an alternative way to overcome this problems is to use different media that can increase student interest and motivation, and help students to understand the learning materials.In this study, researchers use Rosetta Stone media which is expected to help overcome the problems in listening, this is motivated by Rosetta Stone content which is simple, contains pictures and text, audio, practice, whether writing, understanding, listening and speaking, so it is interesting to learn together.
4. Hypothesis
Based on theories and conceptual framework, it can be formulated hypothesis in research as follows:
a. The null hypothesis (ho) : There is no significant difference with or without using rosetta stone as media in teaching students’ listening skill.
b. The alternative hypothesis (ha) : There is a significant difference with or without using rosetta stone as media in teaching students’ listening skill
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