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CHAPTER I

INTRODUCTION

A. Background of Study

Reading is one of the language skills must be mastered when the people are learning a language. As one of the basic skills of foreign language reading perhaps the most difficult skills for student compared with other skills. According to Larry Lewin, “Reading and writing do not live in only English classrooms. They are the twin pillars of literacy, and it takes every teachers contributing to student proficiency to make the difference.”
 It means the effective teachers have to understand of this complexity and able to use a range of teaching approach that produce confident and independent readers.

There are a number of components that need to be considered in teaching reading toward recognizing this complexity, such as rich vocabulary developments of phonological processes, the provision of a framework for teaching comprehension strategies a motivation and enjoyment of reading process and a renewed process on reading fluency.

The significance of reading for language learners is not only for careers, study, and pleasure, but also for language acquisition. Harmer said that “reading provides good models for English writing and provides opportunities to study language; vocabulary, grammar, punctuation, and the way we contract sentences, paragraphs, and texts.
 It is important because students always deal with a text that they have to understand. In order to achieve an understanding in reading, student should have the ability in reading comprehension.
As a part of languages skills, reading has an important role fot the success of language learning process. Thus, in Holy Qur’an there is a verse that explains about the instruction of reading:
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“When those dost recite the Qur’an, we put, between thee and those who believe not in the hereafter, a veil invisible.”

Reading strategies can be defined as plans for solving problems encountered in contracting meaning. They range from bottom-up vocabulary strategies, such as looking up an unknown word in the dictionary, to more comprehensive action. Such as connecting what is being read to the reader’s background knowledge.
 It means, Teaching reading need strategy as well as good, teacher should use up to date strategy, to make student more active and to make student interested to read the text. 

This research will take place in the oldest high school in Tunjung Teja. It is located at Jl. Ahmad Soedirja Kp. Bojong Pandan Kec. Tunjung Teja, Kab. Serang-Baten. When the writer conducted an interview with Mr. Mamad Rifai S.Pd as English teacher of second grade of MA Nurul Falah. The writer asked him how was their learning English, and his said there are some problem that students face was reading comprehension.
 First difficulties to read, because lack of motivation, second student did not have self confidence to read English text because they felt ashamed or afraid to make mistakes, in addition students had lack of vocabulary. So, they did not know what to read. The third problem is how to pronounce, many students lack of practice English in the field. They did not practice their English a lot because they afraid to try reading.
One of their difficulties in reading expository text. Expository text in one of material of reading comprehension to show students opinion. Expository texts on the other hand, are organized using different kinds of text structures such as cause and effect, comparison and contrast, description, question and answer, listing, and time line for cause and effect, information is presented to demonstrate how an action or event will produce a certain response to that action or event by causing another action or event to occur.
 It means the teacher should use strategies to make students more active in classroom activity. 
 There are several technique and strategies which are used teacher for teaching reading. The technique or strategy should be interesting to interest students in teaching learning process. One of the teaching strategies in teaching reading is debate strategy. It is seen as an active learning process because students will learn more through a process constructing and creating working in a group and also sharing knowledge. Thus, debate is four corners debate strategy.
Based on the description above, it is necessary for everyone who concern in teaching English to find out the approach which can enrich students’ reading comprehension. Therefore, to overcome this ongoing problem, the writer is interested in offering an alternative solution in teaching reading. The writer recommended teaching reading by applying four corners debate strategy. 

Four corners is a simple structure used to explore issues, develop rationales, and support opinions. Four corners of the room are designated to represent varying degrees of a particular viewpoint, such as strongly agree, agree, disagree, and strongly disagree.
 In addition four corners debate is forces students to reflect on their reading, to express their thoughts about a topic, and to use reason to draw conclusions.
This study is designed to examine using four corners debate strategy on enhancing the students’ reading comprehension. However, having a large amount of four corners debate strategy may benefit reading comprehension since four corners debate strategy may help the readers or listeners discussion that encourages more than one point of view. It encourages consider what was read, express the thoughts, listen to the ideas and opinions of others, and draw their own conclusions.
Based on the statements above, the writer conduct the research with the title “The Use of Four Corners Debate Strategy towards Students’ Reading Comprehension on Expository Text”.
B. Limitation of The Problem

In this study, the writer only focuses on the use of four corners debate strategy towards students’ reading comprehension on expository text. It is conducted only for the second grade of MA Nurul Falah Bojong Pandan-Tunjung Teja academic year 2017-2018. Thus, the result of this study only generalizes or applies to the target population, specifically to the second grade of MA Nurul Falah Bojong Pandan Tunjung Teja.
C. Statement of The Problems

Based on background of the study above, the statement of problems, are formulated as follow:

1. How is the students’ reading comprehension at the second grade of MA Nurul Falah Bojong Pandan Tunjung Teja?

2. What is the effect of four corners debate strategy on students’ reading comprehension on expository text at the second grade of MA Nurul Falah Bojong Pandan Tunjung Teja?

D. The Objectives of The Research

Based on the statement, so that the aims of the study are:

1. To know the students’ reading comprehension at the second grade of MA Nurul Falah Bojong Pandan Tunjung Teja.
2. To know the effect of four corners debate strategy on students’ reading comprehension on expository text at the second grade of MA Nurul Falah Bojong Pandan Tunjung Teja.

E. Significance of The Research

The findings of the study are intended to give meaningful contributing to the English teacher, and the students.

1. For English teachers 

This study might be useful for a material for addition information in teaching four corners debate strategy in their reading comprehension on expository text. The teachers can improve their capability through many ways to develop the new approach of language learning to enhance the knowledge but four corners debate strategy and reading comprehension on expository text. It can so guide material designers to consider four corners debate strategy while preparing EFL/ESL books.
2. For students

This study is hoped to increase the students’ mastery and knowledge of four corners debate strategy and can help students have better performance in their reading.
3. For writer 

From this study, the writer can get many experiences in the future as an English teacher and get guide to conduct the next researches.

F. Previous of The Study

There are some writers who take color four corners in their research.

1. Pemandes Arung,“Improving the Students Speaking Skill through Four Corners Technique.”(Universitas Sembilan Belas November Kolaka)

The result of the research showed that there was a significant difference between the score of the participant in the control and experiments groups. In addition, all the groups of students should active to speak the material, each corners explain their thought by the chief. 
Analyzing the components of speaking including vocabulary, grammar, fluency and performance, the result also showed that there was a significant difference between the mean score of control and experiment groups in speaking components.
2. Dana Yuli Novrianti, “Teaching Speaking By Using Four Corners Strategy To The Eleventh Grade Students at SMA Karya Ibu Palembang”(UIN Raden Fatah Palembang, 2016)
The result of the research aimed to find out whether or not there is significant difference on students’ speaking achievement between students who are taught by Four Corners strategy and those who are not. Quasi experimental design with the non equivalent pretest-posttest group design was used in this study. The participants of this study were the eleventh grade students at SMA Karya Ibu Palembang with total students 116 students that were designed into two groups: experimental and control group. The sample was selected using convenience sampling. The data were collected by using oral test. The data obtained were analyzed by using the independent sample t-test.

Thus it can be assumed that Four Corners strategy gives a significant difference on students’ speaking achievement at SMA Karya Ibu Palembang.
3. Dona Gusnida Syafriyani, “Teaching Speaking By Combining Talking Stick And Four Corners Strategies at Senior High School”
The result of the research, here the writer would like to focus the discussion on students of senior high school in reading comprehension by applying four corners debate strategy. The writer thinks that teaching reading in high school is not easy, because need more activity in order to encourage students to understand, to be natural, and fluency when they read a reading text. So the teachers has to give the best approach in teaching that can help students’ comprehend their reading, make easy and fun for them.

The writer wants to apply four corners debate strategy approach on teaching reading. The writer hopes this research will help both of students and teachers to make easy and more creative in teaching learning English activities.
G. Hypothesis of The Study

The hypothesis of the research is state as follow:

1. The alternative hypothesis (Ha)

There is significant influence of the four corners debate strategy towards students’ reading comprehension on expository text at the second grade of MA Nurul Falah Bojong PandanTunjung Teja.

2. The null hypothesis (Ho)

There is no significant influence of the four corners debate strategy towards students’ reading comprehension on expository text at the second grade of MA Nurul Falah Bojong Pandan Tunjung Teja.

H. Research Procedure

This paper is systematically divided into five chapters. The following is short description about what each contains.
Chapter I is introduction that consist of the background of study, statements of the problems, the objectives of the research, significance of the research, previous study and hypothesis of the study. 
Chapter II is review of the literature. It consist of definition of reading comprehension, purpose of reading, types of reading skills, definition four corners debate strategy, step of four corners debate strategy, benefit of Four Corners Debate Strategy, definition of Expository text, text and structure of expository text.
Chapter III is method of the research. It covers research method, population, sample, instrument, data collection, data analysis, research procedure, preparation and research implementation
Chapter VI is discussing about the result of the study which shows description of data, hypothesis of testing and interpretation of data.
Chapter V is closing the content of closing are conclusion and suggestion.
CHAPTER II
REVIEW OF THE LITERATURE
A. Reading Comprehension

1. Definition of Reading

Reading is the one of the most important academic skills needed by students as a source of knowledge and enjoyment. Reading is also quite possibly the most important skill that student must acquire in order to be success in the school and life. Moreover reading has been a highly emphasized skill in the English foreign learner context. Reading can be regarded as a process that involves, decoding interpreting and comprehending written material. Thus, in holy Qur’an there is a verse that explains about the instruction of reading:
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1. Read! In the name of thy Lord Who Created

2. Created man, out of a (mere) clot of congealed blood.

3. Read! And thy Lord is the most Bounteous.

4. Who taught by the pen.

5. Taught man which he knew not.

Many experts define the term of reading in some ways because reading is a complex process, and this complexity accounts for the variety of its definition. Reading is private it’s a mental or cognitive, process which involves a reader in trying to follow and respond to a message from a writer who is distant in space and time.
 While Grellet said that “Reading is an active skill. As mentioned earlier, it constantly involves guessing, predicting, checking and asking oneself question. These should therefore be taken into consideration when devising reading comprehension exercise.”
 It mean reading requires some abilities to extract information from text and to construct new understanding.
According to Penny Mckay, “Reading is both process and product. The process of reading involves the interaction between the reader and the text, the product of reading is reading comprehension, or internal construction of meaning; that is, there has been understanding.”
 Further Jack C. Richards, Effective reading involves complex processes that vary with specific contexts including proficiency level, age, motivation, and reading purposes, such as content mastery, general language development, or the improvement of specific reading skills.
 It means that reading facilitates a writer to share knowledge, ideas and feeling with reader, where both of them have their own language patterns and experiences it indicates that reading is not only getting messages from a text, but also utilizing the reading purpose and strategies to do with.

From the definition of some expert above it can be concluded that reading is actually an activity dealing with words in a text. The reader intention is focused on how to capture the meaning of the words in a text, because one of the main problems that faces by learners when reading in a foreign language is to deal with unknown meaning word. It caused us how to apply some approaches to comprehend reading well.
2. Definition of Reading Comprehension 

Grabe & stoller defined reading for generalcomprehension, when a accomplished by a skilled fluent reader, requires very rapid and automatic processing of words, strong skills in forming a general meaning representation of main ideas, and efficient coordination of many processes under very limited time constrains.
 It suggests that comprehension is achieved when a reader successfully extracts the useful knowledge from a text and constructs it into a new understanding.
Reading Comprehension can be improve by teaching students to assess their own comprehension actively test comprehension using question.
 It’s mean the readers are active in constructing meaning through the process of integrating this knowledge with what they already know and answer question.
According to Danielle, “comprehension is not always effortless and fast, of course. When beginning readers struggle over individual word, reading is slowed to near halt and deeper levels of comprehension are seriously compromised.”
 Comprehension is not always cognitive competence or understanding the knowledge but also ability to grasp something mentally, because it is not easy to understand the differences between ideas and fact. Beside that comprehension is the main modal in reading skill in order to understand the whole of the text.
From the definition above, it can be conclude that reading comprehension is defined as intentional thinking during which meaning is constructed through interactions between text and reader. Teaching of comprehension skills is that comprehension can be improve by teaching students to specific cognitive strategies or to reason what they are reading, comprehension achieved when a reader successfully extracts the useful knowledge from a text and constructs it into a new understanding.
3. The Types of Reading Skill

There are four types of reading skills used in every language such as:
a. Skimming

Skimming is a form of rapid reading for finding the general idea or gist of a passage or a book. In your daily and academic life, you probably skim many think, movie reviews, newspaper, articles, passages and website that might be useful for a research paper.
 It indicate that skimming allows us to look quickly through read a lot of materials to get a general idea of the content and to decide if it is relevant for our purpose.
b. Scanning 

Scanning is very high-speed reading. It is used to find specific information in a reading, such as looking for a particular name or a particular number. Scanning, in contrast, define as the ability to locate specific information or facts as rapidly as possible.
 It is probably better to spend time increasing skimming speed that to device scanning activities, because effective scanning depend on good careful reading and skimming skills

Typical scanning task includes searching a text for a particular quotation, someone’s name, a particular date or number, and particular word or phrase. 
c. Intensive reading

Intensive reading analogs to intensive listening, is usually a classroom oriented activity in which student focus on linguistic or semantic details or a passage. Intensive reading call students’ attention to grammatical form, discourse markers, and other surface structure details for the purpose of understanding literal meaning, implication, theoretical relationship, and the like.
 Although reading comprehension can be one goal of intensive reading, its goal include learning subject matter, vocabulary learning and studying the authors’ intentions. In other words, the goal of intensive reading is not limited to reading comprehension.
d. Extensive reading

Extensive reading is carried out to achieve a general understanding of a usually somewhat longer text. Most extensive reading is performed outside of class time, pleasure reading is often extensive.
 It indicates that extensive reading involves learners reading text for enjoyment and to develop general reading skills. It can be compared with specific learning aims and tasks. 
4. Purpose of Reading

Every student has their own purpose for reading. Some of them consider reading a facility to get information. Some others have goal to get entertainment and pleasure. Whatever their purpose of reading, students always need information, knowledge to put in their mind. Here are several reading purpose according to Naf’an Torihoran and Miftahul Rachmat. They stated:

1. Reading for pleasure is reading a narrative, novel, comics, and so on. Here the readers enjoy the sound and the rhythm of a literary text.
2. Reading for a general impression is to gain an idea of the view point, to gain an overall impression of the tone of a text, to decide whether or not to read the text.
3. Reading for organizing reading and study is to identify to decide which section of a text to start studying.
4. Reading for learning content or procedure is to gain an understanding of new concepts, to learn certain facts from a text and to follow instruction.

From these particular reading purpose, as English learners it must be used to read everything and everywhere. Because we can improve the vocabulary, reading comprehension, get new knowledge, to information and idea.
B. Four Corners Debate Strategy

1. Definition of Four Corners Debate Strategy

The four corners debate is a discussion among students with different opinion about a complex issue presented within a text. It involves the entire class and forces students to form and support their opinion about their chosen issue, students should be able to support their opinion with evidence from the text.
 It means four corners debate is one of technique for facilitates students to share their opinion through movement and discussion
Furthermore, Jonson Ben four corners an effective discussion mixer is the four corners method. The teacher displays a topic on the white board and assigns a different position relative to that topic to each corner of the room. Students then choose to stand in the corner that best reflects their personal opinion on the matter.

From the definition above it can be conclude that the four corners debate is forces students to reflect on their reading, to express their thoughts about a topic, and to use reason to draw conclusions. It also provides a forum for students to interact, listen to the perspectives of others, and perhaps change their opinions based on what they hear.
2. Steps in the Process
The four corners debate strategy is to facilitate discussion that encourages more than one point of view. It encourages students to consider what was read, express their thoughts, listen to the ideas and opinion of other, and draw their own conclusions.

According to Brunner there are many steps in doing four corners debate strategy:
a. Tell students they are going to read a text that may help them develop an opinion about specific subject
b. Post four signs for the room—“Agree,” “Disagree,” “Strongly Agree,” and “Strongly Disagree.”
c. Display a statement and ask students to consider whether they agree, disagree, strongly agree, or strongly disagree.
d. Ask students to move to the corner of the room that reflects their opinion.
e. Allow five minutes for each group to discuss their opinions.
f. Allow each group to present their respective positions
g. After discussion and debate, allow students to reconsider and change, or not change, their respective positions.

From these particular steps in the process of four corners debates strategy stimulates students learning through movement and discussion. In each of the four corners, students give an opinion or response is posted. Students express their opinion and response one of four statements and their corner. Four corner promotes Reading comprehension, verbal communication, critical thinking, and decision making.
3. Benefits of Four Corners Debate Strategy
The purpose of the four corners debate strategy is to facilitate discussion that encourages more than one point of view. It encourages students to consider that was readers express their thoughts, listen to the ideas and opinions of others, and draw their own conclusions.
According to Brunner, there is several benefits from four corners debate strategy:
a. Supports critical thinking

b. Helps students read for deeper meaning

c. Encourages active and purposeful reading

d. Straightforward, easy to explain and understand
e. Sets a specific purpose for reading

f. Requires students to consider a variety of perspectives

g. Encourages interactive learning.

From these particular four corners debate it can also be an effective follow-up activity by asking students to apply what they have read and learned when framing their arguments by comprehension.

C. Expository Text

1. Definition of Expository Text
According to Jean that expository text are organized using different kinds of text structures such as cause and effect, comparison and contrast, description, question and answer, listing, and time line for cause and effect, information is presented to demonstrate how an action or event will produce a certain response to that action or event by causing another action or event to occur.
 It means expository text tare written to make compare sons and contrasts arc written in such a way as to analyze similarities and differences among certain things.

Cartwright said “expository text that students need experience in that genre to ensure they build the knowledge base and rich schemas necessary to utilize the organizational information available in expository text to support comprehension.”
 It means students may need explicit of instruction in the organization of expository text structure in order to support their comprehension of these kind of texts, teaching expository text structures improve comprehension for students but integrating those structures into one instructional framework is effective as well.
According to Masoumeh Akhondi, Reading expository texts is critical for growth in reading ability and most urgent to rank normal achievers; the ability to read, comprehend, and analyze expository texts (i.e., identifying main idea, major ideas, and supporting details) could be good criteria to rank students' academic reading achievement. One way to measure and rank students' reading achievement of the expository texts is to teach reading through text structures. This will raise text structure awareness and is assumed to lead to a permanent improvement in reading skill.
 
From the definition above, Expository text is reading that is not fictional, it is the kind of reading material that is meant to explain, inform, or describe something, some construct, or some phenomena to the reader. Most expository texts are structured to facilitate the study process for prospective readers. These texts contain structural elements that guide students through their reading comprehension.
2. Structure of expository text
Most expository text is structured to facilitate the study process for prospective readers. These texts contain structural elements that help guide students through their reading. Authors of expository texts use these structures to arrange and connect ideas. Masoumeh Akhondi classified structure of expository text as follow:
a. Description - The author describes a topic. 

b. Sequence - The author uses numerical or chronological order to list items or events. 

c. Compare/contrast - The author compares and contrasts two or more similar events, topics, or objects. 

d. Cause/effect - The author delineates one or more causes and then describes the ensuing effects. 

e. Problem/solution - The author poses a problem or question and then gives the answer.

From these particular, the ability to identify and analyze these text structure in expository text helps readers to comprehend the text more easily and retain it longer. To achieve better results, it is highly recommended to introduce and work on text structures in the order prescribed in what follows.
CHAPTER III

METHODOLOGY OF RESEARCH
A. Methodology of Research
The method of research in this study is experimental research.  Experimental research is a procedure for testing a hypothesis by setting up the situation in which the strength of the relationship between variables can be tasted. There were three kind of experimental method namely pre experiment, true experiment, and quasi experiment. Pre experiment is may have pre and post treatment test, but lack a control group, true experiment has both pre and post test and experimental and control groups, and random the assignment of subjects. And quasi experimental has both pre and post tests and experimental and control groups, but no random assignment of subjects.

In this research, the writer uses quasi experimental. Fraenkel, Wallen, and Hyun explain that quasi experimental design do not include the use of random assignment.
  
Finally, The writer gives certain treatment to the students to find assessment of how is the effect of using Four Corners Debate Strategy in teaching reading comprehension on expositor text with quasi experiment research. In quasi-experimental will be two classes, there are experiment class and control class. The samples is conducted do not have randomly and the result is decided from the pre- test and post- test of experimental and control class.  
B. Time and Place of the Study
This research will be conducted at MA Nurul Falah Bojong Pandan. It located at Jl Ahmad Soedirja Kp. Peujeuh Ds. Bojong Pandan, Kec. Tunjung-Teja, Kab. Serang-Banten. The writer will conduct this research on 16th April 2018 until 4th Mei April 2018. 
C. The Population and Sample

1. Population
According to David Nunan, “population is call case situation, or individuals who share one or more characteristics”
. Its mean population is a research subject. The population of this research is the whole student at the second grade of MA Nurul Falah Bojong Pandan Tunjung-Teja that consist of two classes and each class generally consist of 30 students. So, the total numbers of population are about 60 students.
2. Sample
Sample is important because in almost cases, it is not particular to study all the members of population. Nunan state that “sample is subject of individual or cases from within population”
. The writer uses two classes which have 60 students. The first is experimental class and the second is a control class. The writer choose class XI A which consist of 30 students as experimental class and class XI B which consist of 30 students as control class.
D. The Research Instrument
Research instrument is a facility that use by researcher in collecting data. Researcher use it to know students’ reading comprehension. In this research, the writer will take one item of test, it is multiple-choice. It aims are to measure person’s comprehension or knowledge are given.
To get data of students’ reading comprehension, the researcher gives pre-test before treatment and post-test after treatment, pre-test is question to evaluate the subject that using the conventional method in teaching to both of classes. Post-test is question to evaluate the subject that applying four corners debate strategy toward students’ reading comprehension on expository text in experiment class and conventional method in control class.
E. The Technique of Data Collection
1. Interview

The writer does the interview directly to the principle English teacher to get the complete data about the students’ achievement in learning English.
2. Test 
In collecting the data, the researcher will use reading comprehension test in the form of multiple choice. The researcher uses expository text for reading comprehension test. The purpose of this test is to know the result in teching by using Four Corners Debate strategy. In this research, the researcher will give twice of test. They are pre-test and post-test. The researcher will give the same test for students because the researcher will know the progress of student reading comprehension score before and after treatment the strategy.
a. Pre test
A pre-test is conducted in the beginning of the lesson before the treatments are given. The purpose of the pre-test is to know how the stdent’s reading comprehension of expository text.
b. Post test 
A post-test is the test that teacher gives after the treatments. The purpose of the post test is to know how the student’s reading comprehension of descriptive text after treatment using four corners debate strategy
F. Technique of Data Analyzing
In this research, the writer uses formula to find out how the students can improve their reading comprehension of narrative text. To analyze data, the writer uses statistical approach quantitative data. The steps are :
1. Determining the Mean of variable X1 with formula:

M1 = [image: image2.png]



2. Determining the Mean of variable Y1 with formula:

M2 = [image: image4.png]21
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3. Determining derivation score variable X1 with formula:

X1=X1 – M1
4. Determining derivation score variable Y1 with formula:

Y1=Y1 – M1

After getting the data from pre-test and post-test, the writer analyzes it by using statistic calculation of t-test formula with the degree of significance 5% and 1% the formula as follow:

to= [image: image6.png]



M1
= the average score of experimental class (Mean X1)

M2
= the average score of control class (Mean X2)

∑X12
= Sum of square deviation of experiment class

∑Y12
= Sum of square deviation of control class

N1
= Number of students of experiment class

N2
= Number of students of control class

2
= constant number

df
= degree of freedom

df
= N1 + N2 - 2

5. Doing interpretation and calculation by comparing the result of calculation t-test with t-table.
CHAPTER IV

RESULT AND DISCUSSION
A. Data Description

In this chapter, the researcher would like to present the description of data obtained. The research is only directed to the students of the second grade of MA Nurul Falah Bojong Pandan. The writer divided them into two groups, 30 students as experimental class, it is from class XI A, and 30 students as control class, it is from class XI B. this research had been carried through four steps. They involve pre-test, three times treatment and post-test. The goal of the research is intended to prove the accurate data in accordance with the research title.

1. The score of Pre-test and Post-test of Experimental Class

Table 4.1

The Result Score of Pre-test and Post-test Experimental Class
	No
	NAME
	SCHORE

	
	
	PRE-TEST

(X1)
	POST-TEST

(X2)

	1. 
	A
	65
	85

	2. 
	AF
	60
	80

	3. 
	B
	60
	80

	4. 
	EM
	50
	70

	5. 
	HH
	70
	80

	6. 
	IL
	70
	90

	7. 
	JAB
	50
	70

	8. 
	K
	50
	70


	9. 
	M
	80
	90

	10. 
	M
	65
	75

	11. 
	NW
	75
	80

	12. 
	NI
	55
	70

	13. 
	NW
	70
	80

	14. 
	RF
	60
	75

	15. 
	R
	55
	70

	16. 
	RH
	70
	85

	17. 
	RO
	70
	80

	18. 
	SH
	50
	75

	19. 
	S
	45
	70

	20. 
	SS
	50
	75

	21. 
	SI
	55
	75

	22. 
	SN
	65
	75

	23. 
	SR
	70
	80

	24. 
	SR
	70
	85

	25. 
	UJ
	55
	70

	26. 
	UM
	55
	75

	27. 
	UN
	70
	85

	28. 
	W
	60
	80

	29. 
	AA
	50
	75

	30. 
	WN
	75
	90

	N=30
	∑XI
	1,895
	2,265

	
	MI
	63,16
	75,5


Mean by formula:

	Pre-test
M1 = [image: image8.png]Lxt
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     = 63,16
	Post-test
M2= [image: image12.png]



M2= [image: image14.png]L2265
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     = 75,5


Note:

∑XI
: The score of pre-test experimental class

∑X2
: The score of post-test experimental class

M1
: Mean of pre-test experimental class 

M2
: Mean of post-test experimental class 

N1
: Numbers of students of experimental class
Graphic 4.1
The Score in Pre-test and Post-test in Experimental Class
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2. The score of Pre-test and Post-test of Control Class
Table 4.2
The result Score of Pre-test and Post-test Control Class
	NO


	NAME
	SCHORE

	
	
	PRE-TEST

YI
	POST-TEST

Y2

	1. 
	AM
	60
	70

	2. 
	AR
	50
	55

	3. 
	A
	70
	80

	4. 
	AP
	60
	60

	5. 
	D
	65
	70

	6. 
	E
	50
	60

	7. 
	EM
	60
	70

	8. 
	IF
	60
	75

	9. 
	MA
	45
	55

	10. 
	MY
	50
	70

	11. 
	M
	45
	60

	12. 
	NKS
	60
	75

	13. 
	NY
	80
	80

	14. 
	N
	70
	75

	15. 
	R
	40
	60

	16. 
	RW
	50
	70

	17. 
	RO
	55
	65

	18. 
	S
	55
	65

	19. 
	S
	60
	65

	20. 
	STR
	50
	50

	21. 
	SO
	50
	55

	22. 
	S
	60
	60

	23. 
	SH
	60
	70

	24. 
	SI
	45
	55

	25. 
	SN
	50
	70

	26. 
	S
	75
	80

	27. 
	HU
	45
	60

	28. 
	HH
	70
	75

	29. 
	M Y
	60
	65

	30. 
	MF
	60
	70

	N=30
	∑XI
	1655
	1990

	
	MI
	55,16
	66,33



Mean by formula:

	Pre-test
M1 = [image: image17.png]L




M1 = [image: image19.png]L1655
30





     = 55,16
	Post-test
M2= [image: image21.png]5l




M2= [image: image23.png]L 1990
30





     = 66,33


Note:

∑YI
: The score of pre-test control class

∑Y2
: The score of post-test control class

M1
: Mean of pre-test control class 

M2
: Mean of post-test control class 

N1
: Numbers of students of control class.
Graphic 4.2
The Score in Pre-test and Post-test in Control Class
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Based on the graphic above, it showed that the result of control class did not have the significant improvement, it is seemed from average score of post-test that is score of pre-test 55,16 >66,33. This class also realized can effect improvement but lower than experimental class.
B. Analysis of Data
After getting the data from pre-test and post-test score of two classes. Than the researcher analyzed it by using t-test formula with the degree of significant 5% and 1% the writer used step as follows:
Table 4.3
The Score of Distribution Frequency

	No
	SCORE
	X1
	Y1
	X12
	Y12

	
	X1
	Y1
	(XI-M1)
	(Y1-M2)
	
	

	1. 
	85
	70
	9,5
	3,67
	90,25
	13,46

	2. 
	80
	55
	4,5
	-11,33
	20,25
	128,36

	3. 
	80
	80
	4,5
	13,67
	20,25
	186,86

	4. 
	70
	60
	-5,5
	-6,33
	30,25
	40,06

	5. 
	80
	70
	4,5
	3,67
	20,25
	13,46

	6. 
	90
	60
	14,5
	-6,33
	210,25
	40,06

	7. 
	70
	70
	-5,5
	3,67
	30,25
	13,46

	8. 
	70
	75
	-5,5
	8,67
	30,25
	75,16

	9. 
	90
	55
	14,5
	-11,33
	210,25
	128,36

	10. 
	75
	70
	-0,5
	3,67
	0,25
	13,46

	11. 
	80
	60
	4,5
	-6,33
	20,25
	40,06

	12. 
	70
	75
	-5,5
	-8,67
	30,25
	75,16

	13. 
	80
	80
	4,5
	13,67
	20,25
	186,86

	14. 
	75
	75
	-0,5
	8,67
	0,25
	75,16

	15. 
	70
	60
	-5,5
	-6,33
	30,25
	40,06

	16. 
	85
	70
	9,5
	3,67
	90,25
	13,46

	17. 
	80
	65
	4,5
	-1,33
	20,25
	1,76

	18. 
	75
	65
	-0,5
	-1,33
	0,25
	1,76

	19. 
	70
	65
	-5,5
	-1,33
	30,25
	1,76

	20. 
	75
	50
	-0,5
	-16,33
	0,25
	266,66

	21. 
	75
	55
	-0,5
	-11,33
	0,25
	128,36

	22. 
	75
	60
	-0,5
	-6,33
	0,25
	40,06

	23. 
	80
	70
	4,5
	3,67
	20,25
	13,46

	24. 
	85
	55
	9,5
	-11,33
	90,25
	128,36

	25. 
	70
	70
	-5,5
	3,67
	30,25
	13,46

	26. 
	75
	80
	-0,5
	13,67
	0,25
	186,86

	27. 
	85
	60
	9,5
	-6,33
	90,25
	40,06

	28. 
	80
	75
	4,5
	8,67
	20,25
	75,16

	29. 
	75
	65
	-0,5
	-1,33
	0,25
	1,76

	30. 
	90
	70
	14,5
	3,67
	210,25
	13,46

	∑
	2,265
	1990
	
	1,367,5
	1,996,4

	Average
	75,5
	66,33
	
	
	


Note:

X1

= Score Post-Test (Experimental Class)

Y1

= Score Post-Test (Control Class)

X1

= X1-M1 (Mean X1)

Y1

= Y1-M2 (Mean Y1)

X12

= The squared value of X1

Y12

= The squared value of Y1
Graphic 4.3
The Score of Distribution Frequency
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1. Determine mean of variable X1 and X2

	Variable X1
Post-test
M1 = [image: image27.png]Lxt




M1 = [image: image29.png]L2265
30





     = 75,5
	Variable Y1
Post-test
M2 = [image: image31.png]Ly1




M2 = [image: image33.png]L 1990
30





     = 66,33


2. Determine t-test
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to= 4,93

Note: 


M1 

= The average score of experimental class (Mean 
                      X1)

M2

= The average score of control class (Mean Y1)

∑X12
= Sum of the squared deviation score of 
                     experimental class

∑y12 
= Sum of the squared deviation score of control 
                     class 

N1

= The number of student of experimental class

N2

= The number of student of control class

2

= Constant number
3. Degree of Freedom

df
= N1+N2-2



= 30+30-2



= 58

There is no degree of freedom for 58, so the researcher uses the closer df from 58. In degree of significance 5% from 58tt= 1.67 and in degree of significance 1% from 58tt = 2,66. 

Based on the result statistic calculation, it is obtained that the score of to is = 4,93>tt= 1.67 in degree of significance 5%. The score of to= 4,93>tt= 2,66 in degree of significance 1%. To prove the hypothesis, the data obtained from the experimental class is calculated by using t-test formula with assumption as follow: 

If tobservation>ttable:
The alternative hypothesis is accepted. It means there is a significant effect of using four corners debate strategy toward students’ reading comprehension on expository text at the second grade of MA Nurul Falah Bojong Pandan.
If tobservation<ttable: The Null hypothesis is rejected. It means there is no significant effect of using four corners debate strategy toward students’ reading comprehension on expository text at the second grade of MA Nurul Falah Bojong Pandan.
C. Interpretation of Data
From the result of pre-test and post-test in experimental class, the researcher can be concluded that from the lowest score in pre-test is 45 and the highest in pre-test score is 80. After the writer conducted treatment of Four Corners Debate Strategy toward Students’ Reading Comprehension on Expository Text and also conducted post-test. The lowest score in post-test is 70 and the highest score in post-test is 90.

Before deciding the result of hypothesis, the researcher proposes interpretation towards with procedure as follow:

a. Ha: tobservation>ttable = It means there is a significant effectiveness of Four Corners Debate Strategy toward Students’ Reading Comprehension on Expository Text.

b. Ho: tobservation<ttable = It means there is no significant effectiveness of Four Corners Debate Strategy toward Students’ Reading Comprehension on Expository Text.
According to the data, the value of tobservation is bigger than ttable.tobservation = 4,93>ttable = 1.67 (5%) or tobservation = 4,93>ttable = 2,66 (1%), so Ho is rejected and Ha is accepted.

From the result above, the researcher give conclusion that it means there is a significant effectiveness of Four Corners Debate Strategy in Teaching Reading Comprehension on Expository Text. It can be seen that the student got better score by Four Corners Debate Teaching Strategy. This could be seen after comparing the score of pre-test (before use Four Corners Debate Strategy) and post-test (after using Four Corners Debate Strategy). 

Based on the data obtained from control and experimental class among the average scores, and t observation, the writer summarizes that teaching Reading using four corners debate strategy has significant effectiveness toward students’ reading comprehension on expository text because the purpose of this technique is accentuate the students’ active roles. And also to build students’ thinking process so that student’ can better develop creative thinking skills.

The result of the research shows that the experimental class (the students who are taught using Four Corners Debate Teaching) has the mean value (75,5), meanwhile the control class (the students who are not taught using Four Corners Debate Strategy) has the mean value (66,33). It can be said that the achievement score of experimental class is higher than control class. The following was the table of pre-test and post-test students’ average score.
Table 4.4
The Pre-Test and Post Test Students’ Average of the Experimental and Control Class

	Class
	The Average of Pre-Test
	The Average of Post-Test

	Experimental
	63,16
	75,5

	Control
	55,16
	66,33


So, it could be concluded that four corners debate strategy effective to facilitate students’ reading comprehension on expository text in experimental group. It can be seen at mean value of both groups. There is significant difference in the students’ readings comprehension between experimental and control group.

CHAPTER V

CONCLUSION AND SUGGESTION
A. Conclusion
After the writer conducted this research about “The Use of four corners debate strategy toward students reading comprehension on expository text at the second grade MA Nurul Falah Bojong Pandan, the research concluded:
1. First, the students’ reading skill at second grade of MA Nurul Falah Bojong Pandan before given the treatment are low. It could be seen from the result of the pre-test and post-test. In control class the lowest score of pre-test is 40 and the highest score of pre-test is 80, and the students’ means is 55,16. Then, the result of pre-test of experimental class. The lowest score is 45 and the highest score is 90 and the students’ means score is 63,16.
2. Second, there was effective of using four corners debate strategy toward students reading comprehension on expository text can be seen from the result of the post-test score is higher than pre-test score. The lowest score of post-test in experimental class is 45 and the highest score is 90 and the students’ mean score is 75,5. Then, the result of post-test in control class, the lowest score is 40 and the highest score is 80 and the students’ mean score is 66,33. The result of analysis the data conclusion is shows the value of to is = 4,93 > tt = 2,66 in degree of significance 1%. The score of to = 4,93 > tt = 1,67 in degree of significance 5%.  [image: image47.png]


 (alternative hypothesis ) of the result is accepted and [image: image49.png]


 (null hypothesis) is rejected.  It means that significance is the effectiveness of using Four Corners Debate Strategy toward students’ Reading Comprehension on Expository Text at the second grade of MA Nurul Falah Bojong Pandan.

B. Suggestion
Based on conclusion above, it can be delivered some suggestions that might be useful. The suggestions are for teacher, students, and for researcher. As follow:
1. For the teacher

a. In studying reading comprehension at the classroom, the teacher is hoped more creative in teaching students to increase teaching learning process and make students active in learning.

b. The teacher should be able to use various and interesting strategy and media in teaching process especially teaching reading comprehension. One of them is four corners debate strategy. It can be alternative strategy to make students become active and increase students’ reading comprehension score.

c. The teachers should be able to appreciate the students when the students expressed the opinions in teaching learning.
2. For students

a. The students should practice a lot of reading English text in order to increase their knowledge and information.

b. The students are suggested to practice their reading comprehension by using four corners debate strategy. Moreover, this strategy give students opportunity to think aloud in every detailed of the paragraph to analyze the text that they have read and also this strategy requires the students to be active

c. Students should be more practice, by read other books whether story book, newspaper, and etc. it way to improve their reading comprehension.
3. For researcher

a. For further researcher, they should try to find other strategies that can be used in teaching reading that can make students more active in studying reading.

b. And also the researcher must try be better to become a good researcher in the next research and in different cases.
4. Library Books
a. Expected to the library to provide more English Books, not only books devoted to teaching in the classroom but also books that are interesting about English language, so that the students can be more active in English language or reading interest to be more increased.

b. For further researcher, I hope that the library books to completed the book of material as main source and technology to support learning process.
5. Headmaster
a. Expected to the principal who is obliged in the operation of school activities to reactivate the program such as English club or program that support in English, because the ability of English is needed and research that I do can motivate.  
6. School committee

a. Should be provide teachers with ongoing support
b. School committee should provide and encourage for school council professional development programs that will enable council members to have the knowledge and skills required to provide effective education leadership.
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