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ABSTRACT 

ROHEMI.     112301079.      2017. “The Effectiveness of Four in Row 

Verb Game in Teaching Past Verb (A Quasi-Experimental 

Research at the Tenth Grade of SMA Al Husen Kabupaten 

Serang)”, Undergraduate Research Paper, Department of 

English Education, Faculty of Education and Teacher Training, 

The State Islamic University Sultan Maulana Hasanuddin 

Banten. Advisors: Dr. H. Wawan Wahyudin, M.Pd. and Dr. Yayu 

Heryatun, M.Pd. 

 

The research is conducted based on the main problem how is the 

effectiveness of Four in Row Verb Game in teaching past verb at the 

tenth grade of SMA Al Husen Kabupaten Serang? Based on this 

problem, the main objective of this study is to find out the empirical data 

about the effect of Four in Row Verb Game on Student’s English Past 

Verb Mastery. 

The research design used in this paper was quasi experimental. 

The sampling technique used in this study was quota sampling. The 

sample of this study was 60 students taken from the eleventh grade of 

SMA Al Husen Kabupaten Serang, which are 30 students as 

experimental class and 30 students as controlled class. In collecting data, 

the writer conducted post-test about past verbs which consisted of 20 

multiple choices. In this research there were six meetings for treatments 

excluding pre-test and post-test. The technique to analyze the data is t-

test formula. 

The result of the research states that Ho is rejected and Ha is 

accepted. The use of Four in Row Verb Game is better than those who 

do not Four in Row Verb Game. By df = 58 and analyzed by using t-test, 

the research stated that there is effectiveness of Four in Row Verb Game 

on students English past verb mastery, because 𝑡𝑜𝑏𝑠𝑒𝑟𝑣𝑎𝑡𝑖𝑜𝑛 is bigger than 

𝑡𝑡𝑎𝑏𝑙𝑒 in 5% and 1%. The  𝑡𝑡𝑎𝑏𝑙𝑒 with significant level 5% is 2,00 and 

significant level 1% is 2,66 where as 𝑡𝑜𝑏𝑠𝑒𝑟𝑣𝑎𝑡𝑖𝑜𝑛 is 6,01. So, it means 

that 𝑡𝑜𝑏𝑠𝑒𝑟𝑣𝑎𝑡𝑖𝑜𝑛 is 6,01  >  𝑡𝑡𝑎𝑏𝑙𝑒 (2,00) in 5%, and  𝑡𝑜𝑏𝑠𝑒𝑟𝑣𝑎𝑡𝑖𝑜𝑛 (6,01)  

>  𝑡𝑡𝑎𝑏𝑙𝑒 (2,66) in 1%. It means using Four in Row Verb Game on 

students past verb mastery is effective.  

 

Key Word: Past Verb, Four in Row Verb Game
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CHAPTER I 

INTRODUCTION 

 

A. Background of the Study 

Language and human beings are two unseparated 

components. We can communicate with each other by using 

language. It brings ideas, opinions, thoughts, and feelings. It is 

intimately tied to man’s feelings and activity. It is bound up with 

nationality, religion, and feelings of self.1 It is used for work, 

worship, and play by everyone, be he a beggar or banker, savage or 

civilized. It is clear that we can make relationship with others and do 

activities by language. It is as a system of vocal conventional signs 

characteristic of the interaction of one or more communities of 

human beings. 

In Islam, language is essentially given by Allah when man is 

in the spirit realm and becomes the mediator of communication 

between Allah as khaliq with human beings as His creatures. Allah 

declares in Al-Quran Al-Araf verse 172 as follows: 

                                                           
1 Albert C. Baugh and Thomas Cable, A History of the English Language, 

(UK: Pearson, 2002), 3. 
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هِمْ وَإِذْ أَخَذَ رَبُّكَ مِنْ بَنِِ آدَمَ مِنْ ظهُُورهِِمْ ذُرِّي َّتَ هُمْ وَأَشْهَدَهُمْ عَلَى أنَ ْ  ِِ فُُ
تُ بِرَبِّكُمْ قاَلُوا بَ لَى شَهِدْناَ أَنْ تَ قُولُوا يَ وْمَ الْقِيَامَةِ إِنَّا كُ  ِْ ا عَنْ هَذَا نَّ ألََ

  غَافِلِيَ 
 

“And (remember) when your Lord brought forth from the 

Children of Adam. From their loins, their seed (or from 

Adam’s loin his offspring) and made them testify as to 

themselves (saying): “Am I not your Lord?” They said: “Yes! 

We testify,” lest you should say on the Day of Resurrection: 

“Verily, we have been unaware of this.” (Surah Al-A’raf 

verse: 172)2 

 

This verse directly explains the role of language as a tool for 

human learning; and the most basic and important science is the 

science of knowing Allah. Through language, humans have acquired 

knowledge of the divinity of Allah. Humans are required to maintain 

the knowledge of God through the creed of the creed and carry out 

his life in accordance with the provisions and laws of Allah. By using 

language also humans can acquire knowledge in various fields that 

are essentially sourced from Allah.  

                                                           
2 Taqî al-Dîn Hilâlî and Muhammad Mushin Kahn, Translation of the 

Meanings of The Noble Qur’an in the English Language, (Madinah: Maktaba 

Daarus Salam, 1994), 226. 

https://www.google.co.id/search?hl=id&tbo=p&tbm=bks&q=inauthor:%22Taq%C3%AE+al-D%C3%AEn+Hil%C3%A2l%C3%AE%22
https://www.google.co.id/search?hl=id&tbo=p&tbm=bks&q=inauthor:%22Muhammad+Mushin+Kahn%22
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English is one of the most important languages of the world.3 

It has important role in communication among various parts of the 

world. English is used as means of international communication. On 

the other hand, English has a function as a tool to access information 

in the daily life, to maintain an interpersonal relationship, to 

exchange the information, and to learn culture in English. 

In learning English, grammar takes important aspect. Without 

it, the arrangement of some words become meaningless. In other 

words, it can be defined as the way that words can be put together in 

order to make meaningful and understandable utterances either 

spoken or written. As stated by Thornbury as follows: 

“Grammar is partly the study of what forms (or structure) are 

possible in a language. Traditionally, grammar has been 

concerned almost exclusively with analysis at the level of the 

sentence. Thus a grammar is a description of the rules that 

govern how language’s sentences are formed. Grammar 

attempts to explain why the following sentences are 

acceptable.4 

 

                                                           
3 Baugh, A History of the English Language, 3. 
4 Scott Thornbury, How to Teach Grammar, (London: Pearson ESL, 

2000), 1. 
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According to Brown5, he states that “grammar tells us how to 

construct a sentence (word order, verb and noun systems, modifiers, 

phrases, clauses, etc)”. When we can construct sentences, we can 

construct texts that can be produced in spoken and written form.  

Therefore, grammar takes significant role in learning English. 

From this fact, it can be concluded, that understanding of grammar 

needs the rules that govern how language’s sentences are formed 

must be mastered by language learners besides mastering the four 

skills in English language. As Penny Ur said, “There is no doubt that 

knowledge implicit or explicit of grammatical rules is essential for 

the master of language; you cannot use word unless you know how 

they put together.”6 Thus, it should be taught for English language 

learners, so they are able to comprehend the grammatical rule of 

English. 

As regard the reality, learning new vocabulary or past verbs 

is not easy. It is a fact when the researcher taught at one of school in 

Kabupaten Serang there were some students get many difficulties and 

                                                           
5 H. Douglas Brown,.. Teaching by Principles: An Interactive Approach 

to Language Pedagogy, Second Edition. (New York: Pearson Education, 2001), 

362. 
6 Penny Ur, Grammar Practice Activities: A practical guide for teachers, 

(Cambridge: Cambridge University Press, 2006), 4. 
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mistakes when they faced sentences that used past verbs especially 

irregular verb. For example they do not know how to change the 

simple form of verb to be the past verb form, like drink in simple 

form to be drank  in past verb form. This case is indicated when they 

make sentence, “I drink water yesterday”. Even though, the sentence 

is simple past tense form, so they have to use drank. In fact when 

expressing past activities, the students have to know how to express 

it by using simple past tense correctly. If the students use tense 

randomly it may cause misunderstanding because every tense will 

influence meaning. Therefore, it is important to teach rules of simple 

past tense to the students to make them able to construct good 

sentences what are applied in English communication either in the 

oral or written form. 

Based on problem above, it is proved that students of SMA 

Al Husen Kabupaten Serang that the English teacher in SMA Al 

Husen Kabupaten Serang faced difficulties to improve student 

vocabulary or past verb. Based on what researcher observed in that 

school, they were influenced by several factors. First, the teaching 

and learning activities were monotonous. The teacher’s teaching 

techniques were only focused on memorizing vocabulary. Second, 
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the teacher as a classroom manager could not organize the students 

in carrying out the tasks. It made the students get bored easily and 

they were also reluctant to involve themselves in the learning 

activities. Furthermore, the English teacher rarely to use classroom 

English during the learning process, since the teacher tended to use 

Indonesian in presenting the materials or communicating with the 

students. So that, the students were not familiar with English and they 

were reluctant to speak in English because they thought that English 

was a difficult lesson. Therefore, there was no result that they could 

get from it. It made the learning process not effective. 

The most significant reason was the way how the teacher 

taught past verb influenced the students‟ motivation in learning. 

Since the objective of English teaching in past verb is to make the 

students to be skillful in English, the grammar teaching process 

should be interested for the students in class and can make them 

participate actively. 

English teachers should think critically in order to find 

creative and appropriate approach in teaching grammar so that the 

students will take much participation and enthusiasm during the 

learning process. The teachers should use interesting media which 



7 

 

 

 

can be used in teaching English grammar. There are a lot of media 

provided to teach grammar. One of them is game. Wright, et al state 

that grammar is difficult to understand and boring can be solved by 

game.7 

Based on the background of the study above, the researcher 

wants to improve the teaching learning process to teach past verb by 

using Four in Row Verb Game. Watchin explains, Four in Row Verb 

Game is kind of board game that uses grids or squares of paper in 

which there are verbs in each grid.8 The use of Four in Row Verb 

Game in teaching verb may help in teaching when the teacher realize 

the students’ weakness in understanding the language, especially in 

mastering English verb. It is expected to improve student’s mastery 

of past verb. 

Therefore, the researcher formulated the topic in this paper 

with the title “The Effectiveness of Four in Row Verb Game in 

Teaching Past verb (A Quasi-Experimental Research at the Tenth 

Grade of SMA Al Husen Kabupaten Serang). 

 

                                                           
7 Andrew Wright, David Batteridge and Michael Buckby, Games for 

language learning, 3rd Edition, (New York: Cambridge University Press, 1983), 1. 
8 Jones Peter Watchin, Grammar Games and Activities for Teachers, 

(England: Penguin Books,1995), 16. 
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B. Statement of The Problem 

Based on the limitation above, the formulation of the 

following problem is as follows:  

How is the effectiveness of Four in Row Verb Game in 

teaching past verbs at the tenth grade of SMA Al Husen Kabupaten 

Serang? 

 

C. Objective of The Study  

The objective of the study is to find out the effectiveness of 

Four in Row Verb Game in teaching Past Verbs at the tenth Grade 

of SMA Al Husen Kabupaten Serang. 

 

D. The Significance of the Study 

On basis of the previous objectives, the significance of the 

study can be stated as follows: 

1) For the students 

It is expected that the students can improve their mastery of 

past verbs by using four in row verb game. Furthermore, it is also 

hoped that these teaching methods can enhance students‟ motivation 
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at the moment they learn English grammar since they will find out 

that English grammar is not always difficult to be understood. 

2) For the teachers 

It is expected that four in row verb game can be used as an 

alternative method or a reference in teaching English grammar, 

especially for teaching the past verbs to the students. 

3) For the readers 

It is expected that the result of this study can give an 

inspiration for them, and can be used as a reference for those who 

want to conduct a research in teaching English grammar. 

 

E. Hypothesis  

In this research, the researcher has two kinds of hypothesis, they 

are:  

1. The Alternative Hypothesis (Ha)  

It means there is effect of using Four in Row Verb Game on 

Student’s Past Verbs mastery. 

2. The Null Hypothesis (Ho)  

It means there is no effect of using Four in Row Verb Game on 

Student’s Past Verbs mastery. 
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F. Review of Previous Study  

There are some researcher that already have conducted the 

research about the effectiveness using game in improving student’s 

vocabulary or verb. 

The first paper written by Asna Khusniati in 2016, State 

Islamic Institutes of Tulungagung with the title The Effectiveness of 

Chinese Whispers Game Toward Students’ Vocabulary Mastery of 

Seventh Grade at SMPN 2 Sumbergempol Tulungagung. She 

explained that the students’ vocabulary before being taught using 

Chinese Whispers game at SMPN 2 Sumbergempol in the mean 

score 73,07. Meanwhile, the students’ vocabulary after being taught 

using Chinese Whispers game in the mean score 91,23. It means that 

the students’ score of posttest greater than students’ score of pretest. 

She concluded that there was any significant difference score before 

and after by using Chinese Whispers game in teaching vocabulary.  

The second paper written by Laili Nurin Nafiah from 

Walisongo State Islamic University Semarang with the title 

Improving Students’ Mastery on Simple Present Tense through 

Toothpick Game. This study was classroom action research that was 

done in two cycles and each cycle has four steps, they were planning, 
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acting, observing and reflecting. The subject of this research was the 

students at the seventh grade class D of MTs. Raudlatut Tholibin 

Pakis Tayu, Pati in the academic year of 2015/2016. The number of 

students was 26 students. The implementation of toothpick game in 

teaching and learning simple present tense was successful. The 

improvement could be seen on the students’ average score in every 

cycle that was started by pre cycle as the base data. The students’ 

average score of pre cycle was 67,12. That is why the research was 

conducted. She suggested that implementing toothpick game could 

be an alternative strategy to teach and learn English grammar 

especially for improving students’ mastery on simple present tense. 

The similarity of all the researchers above with this paper is 

that this paper was aimed to measure a game in teaching vocabulary 

as material in English language teaching. But it has different focus. 

Asna Khusniati used Chinese Whisper game to improve vocabulary 

mastery, and Laili Nurin Nafiah focused on Teaching Simple Present 

Tense using Toot Pick Game. This paper tried to another research 

related them. The researcher did another research to teach past verbs 

using Four in Row Verb Game. In those two studied this research 
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was farther research of those studies in order to improve students’ 

past verbs mastery. 

 

G. Organization of Writing  

The writer divides this paper into several chapter and 

section with the systematic of writing in detail as follows: 

Chapter I is Introduction. This chapter consists of 

Background of the Study, Statement of the Problem, 

Objective of the Study, The Significance of the Study, 

Hypothesis, Review of Previous Study, and Organization of 

Writing. 

Chapter II is Literature Review. This part consists of 

General Concept of Grammar, General Concept of Simple 

Past Tense, General Concept of Verb, General Concept of 

Game, and Four in Row Verb Game. 

Chapter III is Research Methodology. It consists of 

Research Site, Method and Design of Research, The 

Population and Sample of the Research, the Technique of 

Data Collecting, the Content of Intervention, and the 

Technique of Data Analysis. 
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Chapter IV is Result of the Research. It consists of 

Description of Data, Analysis of the Data, and Data 

Interpretation.  

Chapter V is Conclusion and Suggestion. 
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CHAPTER II 

LITERATURE REVIEW 

 

A. General Concept of Grammar 

1. Definition of Grammar  

There are many definitions of grammar. According to 

Thornbury, Grammar is partly the study of what forms (or structures) 

are possible in language.1 He explains how a sentence can be 

accepted structurally or not. According to him, grammar is the rule 

of how a sentence in language is formed. 

Thornbury's opinion above is also approved by Michael Swan 

who states that grammar as the rules that show how things are 

combined arranged or changed to show certain kinds of meaning.2 

Both of the researchers define grammar by further demonstrating that 

grammar is the rule of change and the commission of a word or 

sentence. A similar opinion was also made by Harmer who stated that 

grammar of language is the description of the ways in which words 

can change their forms and can be combined into sentences in the 

                                                           
1 Thornbury, How to Teach Grammar, 1. 
2 Michael Swan, Practical English Usage, 3rd Edition, (New York: 

Oxford, 2005), xix. 
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language.3 This statement is also supported by Penny Ur, that 

grammar as the way a language manipulates combines words (or bits 

of words) in order to form longer units of meaning.4 

Furthermore, Brown states grammar is the system of rules 

governing the conventional arrangement and relationship of words in 

a sentence. Grammar gives us the form or the structure of language, 

but those forms are literally meaningless without second dimension, 

that of semantics (meaning), and a third dimension, pragmatics. In 

other words, grammar tell us how to construct a sentence (word 

order, verb and nouns systems, modifiers, phrases, clauses, etc), and 

discourse rules tell us how to string those sentences together.5 

Based on the experts’ definition of grammar above, it can be 

concluded that grammar is system of rules of how words and their 

component parts are combined to make sentences and have 

meanings.  

 

 

 

                                                           
3 Jeremy Harmer, The Practice of English Language Teaching, (England: 

Pearson Education Limited, 2001), 12. 
4 Ur, Grammar Practice Activities, 4. 
5 Brown, Teaching by Principles, 362. 
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2. Technique in Teaching Grammar 

McKay, cited by Brown lists five sample techniques for 

teaching grammar; those are charts and graphs, objects, maps and 

drawings, dialogues, and written texts. 

a) Charts and graphs 

Charts and graphs are useful devices for practicing patterns, 

clarifying grammatical relationship, and even for understanding 

sociolinguistic and discourse constraints. As the writer read more 

about this, we can also use table or grid to teach grammatical 

structures of sentences.6 

The using of charts and graphs can make students to associate 

with that concept of structure.  These work beautifully for 

introducing and practicing a variety of structures. Because line 

graphs indicate change, they also work like a charm for verbs 

of change, like “sing,” “sang,” “sung” and so on. 

The researcher in this paper try to implement what Mc Keys 

said above through Four in Row Verb Game. Four in Row Verb 

Game itself uses board game as learning media. Board game is 

categorized as chart and graphs technique. So, in playing this game 

                                                           
6 Brown, Teaching by Principles, 368. 
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the teacher as a manager need to use some material such as paper. 

There are some words that are located in the grid. 

b) Objects 

Objects brought into the classroom not only liven up the 

context but provides a kinesthetic, hands-on dimension to your 

teaching. So, material things that are real, can be seen, and touched 

are needed to support grammar teaching and learning process.7 

According to Penny Ur, the using of object is teaching 

grammar can make easier for learners to concentrate on thinking 

about something if they can see or at least see some depicted or 

symbolic of it. Without any visual focus, learners who are asked to 

discuss or listen to something often find their attention wandering. 

This is because sight is an extremely powerful and demanding sense.8 

c) Maps and drawings 

Maps are practical and simple visual aids in a classroom. 

They can also serve to illustrate certain grammatical structures, such 

as prepositional phrases, question forms, and imperatives. Drawings 

                                                           
7 Brown, Teaching by Principles, 370. 
8 Ur, Grammar Practice Activities, 22. 
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familiar shapes can also be used to teach to describe locations and 

giving directions.9 

Techniques using maps and drawings can be used in grammar 

teaching because it can create a sense of fun for learners. Many 

learners love the colors and pictures. This is in line with what is 

delivered by Wright that some people respond best of all to 

information which is seen: pictures, writing, diagrams, colour, size, 

design, etc.10 

d) Dialogues 

Dialogues are an age-old technique for introducing and 

practicing grammatical points. So, a conversation between two or 

more people is useful to be used in teaching grammar too. 

Penny Ur mentions, techniques used to activate students to 

engage in learning activities. Not only participating, it can also 

increase motivation and involvement, and learning value of the 

practive given.11 In more detail, she explains three techniques of 

dialogue that teachers can use in teaching grammar, which are as 

follows. 

                                                           
9  Brown, Teaching by Principles, 372. 
10 Wright et al., Games for Language Learning, 6. 
11 Ur, Grammar Practice Activities, 25. 
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a) Fluid  

The basic idea for a transaction-based exchange between 

two students is provided by teacher, often in the form of 

a prescribed dialogue. Each learner performs only one 

transaction with any one partner, and then goes on to do 

the same with another. 

b) Semi-Controlled Small Group Transactions 

The teacher provides a ‘skeleton’ dialoguem or idea for a 

conversation, which the learners performs in pairs or 

small group. The language to be produced by students is 

semi-controlled; that is to say, they are told to make use 

of certain patterns or kinds of sentences – but the exact 

content is left up to them. Usually such transactions are 

based on an information-gap task.  

c) Free Group Discussion 

This is the least controlled form of interaction. The 

teacher gives a task, whose performance is likely to 

involve use of the grammatical structure being practiced, 

and simply lets the students get on with it, with minimum 

intervention. The size of the group can vary but it is 
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usually bigger than that of semi-controlled small group 

transaction as described above and may even be the full 

class. Sometimes students move from one kind of 

grouping to another within the same activity, as when a 

task done in small groups is later assessed in a full class 

discussion.12 

e) Written texts 

At the very simple, mechanical level, a text might be used to 

get a certain verb tense, or simply to illustrate a grammatical 

category. 13 Based on the goal in teaching grammar, Thornbury 

mention some of the sources of the texts which can be used by 

teacher. The first is that if learners are going to be able to make sense 

of grammar, they will need to be exposed to it in its contexts of use, 

and, at the very least, this means in texts. Secondly, if learners are to 

achieve a functional command of a second language, they will need 

to be able to understand and produce not just isolated sentences, but 

whole texts in that language. But a text-based approach grammar is 

not without its problems. These problems relate principally to the 

                                                           
12 Ur, Grammar Practice Activities, 29 – 30. 
13 Brown, Teaching by Principles, 368-373. 
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choice of texts. There are at least four possible sources of texts; the 

coursebook, authentic sources (such as newspapers, songs, literary 

texts, the internet, etc), the teacher, and the students themselves.14 

 

B. General Concept of Simple Past Tense 

1. Definition of Simple Past Tense 

The simple past tense is one of English past tenses. Frank 

notes that “the past tense indicates definite time terminating in the 

past, whether a time word is given or not”15. This concept is similar 

to what is said by Azar, she said that “the simple past indicates that 

an activity or situation began and ended at a particular time in the 

past”.16 

From the statements above, it can be analyzed that the simple 

past tense is used when the action or event happened and completed 

at a specific time in the past. So, the action or event is no longer 

happening now. The simple past tense is generally used with time 

                                                           
14 Thornbury, How to Teach Grammar, 72. 
15 Marcella Frank, Modern English: A Practical Reference Guide, 

(Englewood Cliffs, New Jersey: Prentice-Hall, Inc. 1972), 73. 
16 Betty Schramper Azar, Understanding and Using English Grammar, 

3rd Edition, (New York: Pearson Education, 1999), 27. 
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expressions referring to the past, such as yesterday, last night, last 

year, ago, in 1993, the day before yesterday, this morning, etc. 

2. Use of Simple Past Tense 

According to Swan17, the simple past tense is used to  

a) Talk about many kinds of past events: short, quickly 

finished actions and happenings, longer situations, and 

repeated events.  

Example:  

 Peter broke a window last night. 

 I spent all my childhood in Scotland. 

 Regularly every summer, Janet fell in love.  

b) Used with references to finished periods and moments of 

time. 

Example: 

 I saw John yesterday morning. He told me… 

 

 

                                                           
17 Swan, Practical English Usage, 416-417. 
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Furthermore, Frank describes the use of Simple Past Tense as 

follow:18 

a) One event completed in the past: 

I saw him last night. 

They left two hours ago. 

The word ago requires the use of the past tense, even if the 

time indicated comes almost up to the present—They left one minute 

ago. Therefore, an event with ago means an event which experiences 

a finished time. It is cleared that the simple past tense expresses the 

idea that an event happened once, began, and completed at a specific 

time in the past. The times of the events (last night, two hours ago, 

one minute ago) are over. According to Azar, “if a sentence contains 

when and has the simple past in both clauses, the action in the when 

clause happens first”. For example, Rita stood under a tree when it 

began to rain. So, the rain began first.19 

b) Series of events completed in the past: 

- I finished work, walked to the beach, and found a nice place 

to swim. 

                                                           
18 Frank, Modern English, 73. 
19 Azar, Understanding and Using English Grammar, 27. 
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From the examples, it can be seen that there is a number of 

related events completed in the past. These events happened 1st, 2nd, 

3rd, 4th, and so on. It is clear that one event followed another in the 

past. 

c) Repeated events completed in the past and no longer 

happening: 

Last year it rained frequently in this area. 

When I was young, I went swimming every day. 

From the examples, it can be analyzed that the irregular verbs 

(rained, went) and the adverbs of time (frequently, every day) 

indicates that the events happened more than once or again and again 

in the past. 

d) Duration of an event completed in the past: 

- He lived in New York for thirty years, and then he decided to 

return to France. 

- In Columbus’ day, people believed that the earth was flat. 

Based on the examples, it can be analyzed that the verbs 

(lived, believed) and the durations of time used (for thirty years, in 

Columbus’ day or during Columbus’ day) indicates that the events 

happened in a specific length of time that lasted in the past. 
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C. General Concept of Verb 

1. Definition of Verb 

Richards defines that verb is word that expresses an action or 

state of being and the time of when it is.20 According to Pyle and 

Page, verb follows the subject in a declarative sentence; it generally 

shows the action of the sentence. The verb may be a single word or 

verb phrase.21  

Verbs not only express about what people do or act, Martin 

Parrot explains that verbs are also used to express other meaning such 

as existence (e.g. be, become, exist), mental conditions and processes 

(e.g. believe, deduce, enjoy), and relationship (e.g. depend, 

determine).22 Furthermore, Warriner as cited by Ilzamudin Ma’mur 

states, a verb is a word that tells or asserts something about some 

person or thing. It may tell us: (i) what a person or thing does, (ii) 

what is done to a person or thing, (iii) what a person or thing is. In 

                                                           
20 Jack C.Richard and Richard Schmidt, Longman: Dictionary of Applied 

Linguistic, (UK: Longman, 1985), 557. 
21 Michael A. Pyle and Mary Ellen Munoz Page, Cliffs TOEFL 

Preparation Guide, (India:  Dreamtech India Ltd, 2005), 41. 
22 Martin Parrot, Grammar for English Language Teachers, (UK: 

Cambridge University Press, 2000), 106.  
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short, verb may be defined as a word that expresses the action, state 

of being, or relation between two things.23  

Nick Cipollone et al explains some morphological property 

of verb. Firstly, members of the lexical category of verbs have the 

morphological property of having tense distinctions, such as present 

and past (e.g. sing – sang; walk – walked). Secondly, sometimes, 

verbs show a contrast in number and person. Thirdly, verbs may also 

be suffixed with –ing,  which is attached when the verb is used in the 

progressive (e.g. I am walking). And fourthly, verbs may combine 

with auxiliary verbs such as may, might, and will. The last, verbs can 

occur in the beginning in orders or requests (e.g. Shut up!, Listen to 

me!, Please take a seat).24 

Referring to statements above, the writer can draw that verb 

is understood as a word that refers to an active act done by the 

subject. The subject or perpetrator of the sentence will always be 

formed from noun. Verb describes the subject itself or shows an 

event and circumstance. Verb itself has a function and type in English 

sentences. 

                                                           
23 Ilzamudin Ma’mur, Modern English Morphology: An Introduction 

Reading, (Bandung: Humaniora, 2009), 41. 
24 Nick Cipollone, Steven Hartman Keiser and Shravan Vasishth, 

Language Files, (United States: the Ohio State University, 1998), 178. 
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2. Verb Forms 

a) Regular Verb 

One types of verb is regular verb. Richards notes that regular 

verb is a verb which has the most typical forms in its language from 

grammatical categories, such as tense or person.25  The simple past 

tense in regular verbs is formed by adding –ed to the infinitive26. 

Murphy states, regular verb always uses same form both in past tense 

and past participle. 27  

Examples:  

walk    walked  walked 

wait   waited  waited  

invent    invented invented 

originate  originated originated28 

 

According to Azar, there are some rules in adding –ed, such 

as:29 

                                                           
25 Richard, Longman: Dictionary and Language Teaching Applied 

Linguistic, 493. 
26 Thomson and Martinet, A Practical English Grammar, (New York, 

United States: Oxford University Press, 1960), 175 
27 Raymond Murphy, English Grammar in Use, 3rd Edition, (Cambridge: 

Cambridge University Press, 2004), 292. 
28 Ma’mur, Modern English Morphology,, 42. 
29 Azar, Understanding and Using English Grammar, 183. 
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Table 2.1 

Rules in Adding –ed 

Rules  End of Verb Ed- Form 

Rule 1 A consonant + -e 

Examples: Erase, Smile 

 

Erased, Smiled  

Rule 2 One vowel + one consonant 

Examples: 

Stop, Rub  

 

 

Stopped, Rubbed 

Rule 3 Two vowels + one consonant  

Examples: 

Rain, Need  

Add –ed . Do not double 

the consonant 

Rained, Needed 

Rule 4 Two consonants 

Example: 

Count, Help  

Add –ed . Do not double 

the consonant 

Counted, Helped 

Rule 5 Consonant + -y  

Examples: 

Study, Carry  

Change –y to –I add –ed 

 

Studied, Carried  

Rule 6 Vowel + -y 

Examples:  

Play, Enjoy  

Add –ed; Do not change –

y to –i 

Played, Enjoyed  
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b) Irregular Verbs 

1) Definition of Irregular Verb 

The other type is irregular verbs. The difference between a 

regular and irregular verb is formation of the simple past and past 

participle. According to Richards, regular verbs are dependably 

consistent the simple past ends by –ed as does the past participle. 

Irregular verbs in English may form the past tense by using the same 

form as the present tense or by having an irregular past tense form 

which is also used as past participle, or by having an irregular past 

tense form which is different from the past participle. It means that 

irregular verbs are a verb which does not have regular forms for 

tense, person, etc.30 

Ilzamudin Ma’mur states the past tense of irregular verbs 

differ from word to word and must be learned individually and 

practiced them in daily or orally conversation of practicing speaking. 

31 In other hand, Thomson and Martinet argue, the simple past form 

of each irregular verb must therefore be learnt, but once this done 

                                                           
30  Richard, Longman: Dictionary and Language Teaching Applied 

Linguistic, 494. 
31  Ma’mur, Modern English Morphology, 43. 



30 

 

there is no other difficulty, as irregular verbs have no inflexions in 

the past tense. 

2) Types of Irregular Verb 

In order to master irregular verb, firs, the English Learner 

must know about its principal parts. There are mainly three parts of 

irregular verb that must be considered, and they are: the simple or 

base form, the simple past tense form, and the past participle form.32 

According to Martin Parrot, there are three main types of 

irregular verb that can be distinguished: 

(a) Irregular verbs which have identical past tense and past 

participle forms.  

Simple form Past form Past Participle form 

Bring Brought Brought 

      

(b) Irregular verbs which have different past participle from 

the past tense form. 

Simple form Past form Past Participle form 

Drive Drove Driven 

    

                                                           
32 Frank, Modern English, 61. 
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(c) Irregular verbs which are same between past participle 

and present tense form. 

Simple form Past form Past Participle form 

Come Came Come33 

      

Furthermore, Marcella Frank classified the types of irregular 

verb based on its irregularity. The classification is explained as 

follows: 

Table 2.2 

Classification of Irregular Verb by Marcella Frank 

1. All Three Principal Parts are different 

a. Verbs that have pattern like: sing, sang, sung 

Simple Form Past Tense  Past Particple 

Drink  Drank Drunk  

Ring  Rang  Rung  

Swim  Swam  Swum  

b. Verbs that have pattern like: Break, Broke, Broken 

Simple Form Past Tense  Past Particple 

Break  Broke Broken 

Steal  Stole Stolen 

Weave Wove Woven 

c. Verbs that have pattern like: Blow, Blew, Blown 

                                                           
33 Parrot, Grammar for English Language Teachers, 113. 
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Simple Form Past Tense  Past Particple 

Grow Grew Grown 

Know Knew Known 

Throw Threw Thrown 

d. Verbs that have pattern like: Drive, Drove, Driven 

Simple Form Past Tense  Past Particple 

Rise  Rose  Risen  

Strive  Strove  Striven  

Write  wrote Written  

e. Verbs that have pattern like: Wear, Wore, Woren 

Simple Form Past Tense  Past Particple 

Swear  Swore  Sworn  

Tear  Tore  Torn  

Wear  Wore  Worn  

f. Verbs that have pattern like: Bite, Bit, Bitten  

Simple Form Past Tense  Past Particple 

Bite Bit  Bitten  

Hide Hid  Hidden  

g. Verbs that have pattern like: Shaek, Shook, Shaken 

Simple Form Past Tense  Past Particple 

Take  Took  Taken  

Shake  Shoke  Shaken  

Forsake  Forsook  Forsaken  

h. Verbs that have pattern like: Give, Gave, Given 

Simple Form Past Tense  Past Particple 

Forgive  Forgave Forgiven  
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Forbid Forbade Forbidden  

i. Verbs that have pattern like: Mow, Mowed, Mowen  

Simple Form Past Tense  Past Particple 

Show  Showed  Shown  

Sow  Sowed  Sown  

j. Miscellaneous  

Simple Form Past Tense  Past Particple 

Go Went  Gone   

Do  Did  Done  

See  Saw  Seen  

2. Second and Third Principal Part are Alike 

a. Verbs that have pattern like: sing, sang, sung 

Simple Form Past Particple 

Hang Hung  

Dig Dug 

Spin Spun 

Stick Stuck 

Swing Swung 

b. Verbs that have pattern like: feed, fed 

Simple Form Past Particple 

Bleed  Bled 

Creep Crept 

Dream Dreamt 

Feel Felt 

Sleep Slept 

c. Verbs That Have Pattern Like: Bring, Brought 
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Simple Form Past Particple 

Bring  Brought 

Buy Bought 

Seek Sought 

Teach Taught 

d. Verbs that have pattern like: Bend, Bent 

Simple Form Past Particple 

Bend Bent 

Lend Lent 

Spend Spent 

e. Verbs that have pattern like: bind, bound 

Simple Form Past Particple 

Bind  Bound 

Find Found 

Grind Ground 

f. Verbs that have pattern like: pay, paid 

Simple Form Past Particple 

Pay  Paid 

Say  Said 

g. Verbs that have pattern like: sell, sold 

Simple Form Past Particple 

Sell  Sold  

Tell  Told  

h. Miscellaneous 

Simple Form Past Particple 

Abide  Abode  
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Build  Built  

Forget  Forgot  

Have  Had  

Lose  Lost  

Make  Made  

Sit  Sat  

3. All Three Principal Parts are alike 

Simple Form Past Particple 

Bet  Bet  

Cut  Cut  

Read  Read  

Let  Let  

Put  Put  

Shut  Shut  

4. First and Third Principal are alike 

Come Came Come 

Run  Ran  Run  

5. First and Second Principal are alike 

Beat Beat Beaten34 

 

From the explanation above, the researcher concludes that 

there are five ways in which the verbs change irregularly. First, a 

                                                           
34 Frank, Modern English Grammar, 61-66. 
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verb irregularly when its simple form, past tense, and past participle 

are different like in the words. Second, a verb is called as an irregular 

verb when its form of past tense and past participle are the same. 

Third, a verb is irregular when its three parts are alike. The fourth is 

an irregular verb which has the sameness in its simple and past 

participle form. In other words it has the difference only in its past 

form. The last one is an irregular verb which is the same in the first 

and the second part.  

 

D. General Concept of Game 

1. Definition of Game 

According to Hadfield, game is activities with rules, a goal and 

fun element. Besides they can be used to be practiced in all language 

skills and be used to practice many types of communications, games 

trains the students to be more responsible for their own learning, 

cooperate with their friends and compete with other students.35 The 

similar statement explained by Wright that game is an activity which 

is entertaining and engaging, often challenging, and an activity in 

                                                           
35 Jill Hadfield, Advanced Communication Games, (Harlow: Longman 

Ltd, 1996), iii. 
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which the learners play and usually interact with others. Both 

researchers call the game has a fun aspect for the learner. In addition, 

according to them the game can also be used to practice 

communicating with each other. 

Then, Lewis and Bedson state that playing games is a vital and 

natural part of growing up and learning. Through games children do 

experiment, discover, and interact with their environment. Games 

also add variation to a lesson and increase motivation by providing a 

plausible incentive to use the target language.36 From this opinion it 

appears that Lewis and Bedson want to convey the importance of 

using games in learning. There are many benefits when games are 

used in learning activities, one of which increases the motivation to 

learn more about the target language. 

From definition above, the researcher concludes that playing 

game is an important and natural part of growing and learning. 

Through the game, the students can learn things in fun way. As they 

enjoy the activities of a game, the children will not be afraid to speak 

English. 

                                                           
36 Gordon Lewis and Gunther Bedson, Games for Children, (UK: Oxford 

University Press, 1999), 5. 
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2. Kinds of Game 

Hadfield divided two kinds of game: competitive game and 

cooperative game. The first is competitive game which is a game in 

which the players or teams race to be the first to reach the goal. In 

this kind of game, the players focus on how to be the winner. The 

second is cooperative game in which the players or teams can work 

together towards a common goal. This kind of game make the players 

think about how to reach the goal by setting out the cooperation 

teams. 37  

The writer argues that it is important to know what the kinds 

of game that necessary to the learners. So that the teacher know what 

should to achieve the students. In this research itself, Four in Row 

Verb Game is categorized as competitive game where there are two 

player or students who try to answer the appropriate verb in grid. 

3. The Advantages of Game  

There are many effective methods for learning process, one 

of them is game. In the below, the researcher try to shows some the 

advantages of game.  

                                                           
37 Hadfield, Advanced Communication Games, iii. 
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Summed by Chen38 the advantages of game are: 

1) Learner centered.  

2) Promoting communicative competence.  

3) Creating a meaningful context for language use.  

4) Increasing learning motivation.  

5) Reducing learning anxiety.  

6) Integrating various linguistic skills.  

7) Encouraging creative and spontaneous use of language.  

8) Constructing a cooperative learning environment.  

9) Fostering participatory attitudes of the students. 

In line with Chen, the writer concludes that many important 

things using the game. Game can make easy the children to study in 

fun way, so that the students have not bored when they study in the 

class. 

 

 

 

                                                           
38 Chen I Jung, Using Games to Promote Communicative Skills in 

Language Learning, The Internet TESL Journal, Vol. XI, No. 2, February 2005 

http://iteslj.org/Techniques/Chen-Games.html., accesed on Sunday, August 5th 

2017, 10:30 AM. 

http://iteslj.org/Techniques/Chen-Games.html
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E. Four in Row Verb Game 

1. Definition of Four in Row Verb Game 

Four in a row is an activity for groups of three students. Each 

pair is given a puzzle sheet comprising of a grid of words, they 

compete to connect four of the grid-squares vertically, horizontally 

or diagonally. The third person in the group acts as an invigilator.39 

It also test the students’ knowledge of irregular verb. It is based 

loosely on the game Nought and Crosses.40 

2. How to Play Four in Row Verb Game 

The detailed procedure of playing this game is as follows: 

1) Divide the class into some groups of three. Two students in 

group will compete in the game and one another will be the 

referee. Give each group a copy of the handout game and give 

a copy of the key to the referee. 

2) Explain what is to be done , namely that students take it in 

turns to choose a square and then give three parts of verb in 

the square or grid. For example: “freeze” => freeze froze 

frozen 

                                                           
39 http://eslgames.com/four-in-a-row/ accesed Sunday, August 13rd 2017, 

11.00 PM. 
40 Watchin, Grammar Games and Activities for Teachers, 16. 

http://eslgames.com/four-in-a-row/
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3) The referee checks and then tells the students whether (s) he 

is right or wrong. If right, (s) he crosses out the verb and 

writes his/her name in the square. Play the game continually 

with the next person choosing a square and give the three 

parts of that verb. 

4) Play continually until the students get a row of four squares – 

either vertically, horizontally, or diagonally. 41 

Based on the explanation above, the writer concludes that 

Four in Row Verb Game is one of game used to teach past verb. The 

researcher wants to improve the teaching learning process to teach 

past verb using Four in Row Verb Game. This game can help 

students to understand the language, especially in mastering English 

verb. It also can increase students’ past verb mastery. The role of 

playing Four in Row Verb game, students divided into some group, 

it consists of three students: one student a referee and two students 

as examiner. The students as the players are given worksheets and 

they have to play based on the role in the worksheets. 

                                                           
41 Watchin, Grammar Games and Activities for Teachers, 16. 
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CHAPTER III 

RESEARCH METHODOLOGY  

 

A. Research Site 

This research has conducted at the tenth grade of SMA Al 

Husen Kabupaten Serang which is located on Jl. KH. Abdul Kabier 

Km. 02 Kabupaten Serang Banten. The research was carried out in 

one month began October 2017 by making it into six meeting 

excluding the conduction of pre-test and post-test. 

 

B. Method and Design of Research 

The basic of a study was held to find out the answer from 

remanded question to observed subject. Therefore, it was important 

for researcher to determine a proper strategy to answer and reach the 

research purpose. The most popular approaches were qualitative 

approach and quantitative approach. According to James Dean 

Brown and Theodore S. Rodgers, both stated that qualitative research 

approach was typically the label for non-numerical research and 

quantitative research approach is a numerical research or there was 

conversion data in the research. In other side, based on Grotjahn’s 
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analysis that experimental or non-experimental was data collection 

method, qualitative or quantitative was type of data that resulted, 

statistical or interpretive was type of analysis conducted on the data.1 

This study analyzed how extend is Four in Row Verb Game can 

improve students’ past verb mastery, so that the researcher used 

quantitative method that concern on experimental approach. Donald 

Ary stated that “experimental research involved a study of the effect 

of systematic manipulation of one variable(s) on another variable”.2 

The research design used in this study was quasi-

experimental design. Using quasi-experimental design caused when 

it was impossible to randomize individuals or groups to treatment 

and control groups. 3 Quasi-experimental designs are similar to 

randomized experimental designs in that they involve manipulation 

of an independent variable but differ in that subjects are not randomly 

assigned to treatment groups. Because the quasi-experimental design 

does not provide full control, it is extremely important that 

researchers be aware of the threats to both internal and external 

                                                           
1 James Dean Brown -Theodore.S Rodgers, Doing Second Language 

Research (New York: Oxford University Press, 2003), 15. 
2 Donald Ary, et al., Introduction to Research in Education, (Canada: 

Wadsworth, Cengage Learning, 2010), 316. 
3 Donald Ary, et al., Introduction to Research in Education, 316. 
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validity and consider these factors in their interpretation. 4 John 

Creswell stated that quasi experimental research introduces 

considerably more threats to internal validity than the true 

experiment5. Quasi experimental focuses on treatment and outcome, 

hence the data was taken from pre-test and post- test in order to know 

whether or not Four in Row Verb Game is effective than traditional 

method to know students’ achievement trough past verb test. 

Because this study collected data in students’ past verb 

mastery in form of scores, the data of the test was numeric. At the 

end of treatment, both experimental and control group received a 

post-test and the results of two tests were compared to find the 

significant differences between the experimental group and the 

control group. The following was the design of the quasi-

experimental research. 

 

 

 

                                                           
4 Donald Ary et al, Introduction to Research in Education, 316. 
5 John W. Creswell, Educational Research: Planning, Conducting and 

Evaluating Quantitative and Qualitative Research Fourth Edition (Boston: 

Pearson, 2012), 310. 
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Table 3.1 

Research Design Quasi-Experimental 6 

Group  Pre-Test Independent Variable Post-Test 

A Y1 X Y2 

B Y1 - Y2 

 

Note: 

A : experimental group 

B  : control group 

Y1 : pre-test 

Y2  : post-test 

X : Four in Row Verb Game implementation  

 

C. The Population and Sample of the Research 

The population of this research was the whole students of the 

tenth grade of SMA Al Husen Kabupaten Serang. There are only two 

classes of the second classes of class XA who consists of 30 students 

as experimental class and XB who consists 30 students as control 

class, therefore the technique of sampling is quota sampling. It 

means, there is no random sampling because limitation of population. 

                                                           
6 Donald Ary, et al., Introduction to Research in Education, 316. 
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D. The Technique of Data Collecting 

Instrument is a tool to gather data. In this study the writer uses 

the form of test. The test is given to measure the students’ 

competency or students’ learning achievement. The form of test as 

the instruments to get the data is multiple tests.  

In this study, the writer administered pre-test and post-test. 

Pre-test and post-test were given to both experimental and controlled 

group. The pre-test was conducted before the treatment. The purpose 

is to know how the students’ achievement in past verb before the 

treatments carried out. Meanwhile the post-test was conducted after 

the treatments was conducted. It was also given to both experimental 

and controlled group. The purpose is to be master students’ 

achievement in past verb after the treatments carried out. 

 

E. The Content of Intervention 

This study is focused on students’ achievement test of past 

verb trough Four in Row Verb Game. There were four meetings in 

this study. In the first meeting, the pre-test was given to get students’ 

background knowledge. The second and third meetings, the students 

were taught about past verb using Four in Row Verb Game. While 
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the experimental class was taught through Four in Row Verb Game, 

the controlled class was taught by expository technique. After giving 

the treatment, the students in each class had to answer the question 

related to the material of past verb. It was used to know whether the 

students got higher improvement in their learning after using four in 

row verb game than using expository technique. In the last meeting, 

the post-test was given to check whether students’ achievement in 

past verb through Four in Row Verb Game increased or not. 

 

F. The Technique of Data Analysis 

The gathered data are used to find out the differences of 

students’ achievement in experimental class and controlled class. In 

line with this, the writer uses statistic calculation through t-test 

formula. It is used to examine the significance difference of students’ 

past verb achievement test between experimental class and 

controlled class. The researcher wants to compare result of the 

research between experiment class and control class students, the 

writer take steps as follow: 

1) The result of the post-test in experiment class is named variable 

(X1) 
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2) The result of the post-test in control class is named variable (X2) 

The steps for statistic analyze are: 

1) Determining mean of variable X1 with formula : 

1

1

1

N

X
M


  

2) Determining mean of variable X2 with formula: 

2

2

2

N

X
M




 

3) Determining derivation score variable X1 with formula: 

X1= X1 – M1 

4) Determining derivation score variable X2with formula: 

X2= X2– M2 

After getting the data from pre-test and post-test, the 

writer analyze it by using statistic calculation of t-test formula 

with the degree of significance 5% and 1% the formula as follow:  


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



 




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
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






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 
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21

.2 NN

NN

NN

XX
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t

 

M1 = the average score of experiment class (Mean X1) 

M2 = the average score of control class (Mean X2) 
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∑X1
2 = Sum of square deviation of experiment class 

∑X2
2 = Sum of square deviation of control class 

N1 = Numbers of students of experiment class 

N2 = Numbers of students of control class 

2 = constant number  

df = degree of freedom 

df = N1 + N2 – 27 

5) Doing interpretation and calculation by comparing the result of 

calculation t-test with t-table. 

 

                                                           
7 J.P.Guilford,et.al. Fundamental Statistic in Psychology and Education: 

International Student Edition (California: McGraw-Hill,1981), 157. 
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CHAPTER IV 

RESULT OF THE RESEARCH 

 

A. Description of Data 

In this chapter, the writer explains the result of the research. 

The writer took 60 students at the ten 

th grade of SMA Al Husen Tunjung Teja Kabupaten Serang. 

The goal of the research is intended to find out the accurate data in 

accord with the research. So the sample in this study divided into 

two classes. They are 30 students from class X.A as the experiment 

class and 30 students from class X.B as the control class. 

Based on the result of the test, the writer got two data. The 

first data is the result of pre-test and the second one is the result of 

post-test. The result of post-test in experimental class is named 

variable (X1) and the result of post-test in control class is named 

variable (X2). The score is as follow: 

 

 

 

 



51 

 

1. The Score of Pre-test and Post-test of Experimental Class 

Table 4.1 

The Result Score of Pre-test and Post-test in Experiment 

Class 

 

 

No 

 

Name 

Score 

Pre-test Post-test 

1 AA 20 40 

2 IFR 30 65 

3 IFZ 35 60 

4 IRW 25 75 

5 ISH 40 85 

6 JAE 35 70 

7 JS 25 65 

8 JE 40 80 

9 KA 50 80 

10 MA 35 70 

11 MAS 50 70 

12 MFI 35 40 

13 MU 40 50 
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14 MAF 45 75 

15 MAK 25 40 

16 MM 35 40 

17 MO 20 60 

18 MR 50 70 

19 MSA 55 65 

20 PD 40 65 

21 RS 65 80 

22 RO 70 95 

23 SRB 65 60 

24 SI 50 80 

25 SJ 50 65 

26 SM 45 70 

27 SUM 25 60 

28 UM 30 75 

29 WS 35 65 

30 YS 65 85 
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 ∑X1 1230 2000 

   M1 41 66,67 

 

Mean by formula: 

       Pre-test         Post-test 

M1 = ∑X1 

      N1 

M1 =∑1230 

       30 

= 41 

M1 = ∑X1 

      N1 

M1 =∑2000 

      30 

= 66,67 

Note: 

∑X1 : The score of pre-test and post-test experiment class 

M1 : Mean of pre-test and post-test experiment class 

N1  : Numbers of students of experiment class 
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Graphic 4.1 

The Score of Pre-Test and Post-Test in Experimental Class 

 

Based on graphic above, it showed that the result of 

experimental class got the significant improvement after giving 

treatment. It is seem from average score of post-test is better than 

the average score of pre-test that 66,67 > 41. It means that using 

Four in Row Verb Game can effect to improve students’ Past Verb 

mastery. 
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2. The Score of Pre-test and Post-test of Control Class 

Table 4.2 

The Score of Pre-test and Post-test in Control Class 

No Name 

Score 

Pre-test Post-test 

1 AS 35 35 

2 AH 20 35 

3 ALB 40 30 

4 AN 30 50 

5 AMA 45 50 

6 AFI 20 55 

7 ASY 40 60 

8 ASN 50 55 

9 DKU 45 35 

10 DAR 30 40 

11 EA 20 40 

12 FF 45 65 

13 FN 40 50 
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14 HE 35 20 

15 HER 45 40 

16 HK 30 30 

17 IIH 55 50 

18 KP 40 30 

19 KOM 55 35 

20 KOR 50 50 

21 MLH 45 50 

22 NHA 65 65 

23 NUR 50 60 

24 NRY 70 70 

25 PN 40 50 

26 RU 45 50 

27 RB 25 60 

28 RH 25 50 

29 SU 50 45 

30 TTN 60 60 
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 ∑X2 1245 1415 

 M2 41,5 47,17 

Mean by formula : 

Pre-test Post-test 

M2 = ∑X2 

      N2 

M2 =∑1245 

      30 

=41,5 

M2 = ∑X2 

      N2 

M2 =∑1415 

      30 

=47,17 

Graphic 4.2 

The Score of Pre-test and Post-Test in Control Class 
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Based on graphic above, it showed that the result of control 

class did not have the significant improvement, It is seem from 

average score of post-test that is score of pre-test 47,17 > 41,5. This 

class also realized can effect improvement but lower than 

experiment class. 

 

B. Analysis of Data 

After getting the data from pre-test and post-test score of two 

classes. Then the writer analyzed it by using t-test formula with the 

degree of significant 5% and 1%, the writer used step as follows: 

Table 4.3 

The Score of Distribution Frequency 

No 

Score X1 

(X1-M1) 

(Derivation 

Score of X1) 

X2 

(X2-M2) 

(Derivation 

Score of X2) 

X1
2 X2

2 

X1 X2 

1 
40 35 -26.67 -12.17 711.29 148.11 

2 
65 35 -1.67 -12.17 2.79 148.11 

3 
60 30 -6.67 -17.17 44.49 294.81 
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4 
75 50 8.33 2.83 69.39 8.01 

5 
85 50 18.33 2.83 335.99 8.01 

6 
70 55 3.33 7.83 11.09 61.31 

7 
65 60 -1.67 12.83 2.79 164.61 

8 
80 55 13.33 7.83 177.69 61.31 

9 
80 35 13.33 -12.17 177.69 148.11 

10 
70 40 3.33 -7.17 11.09 51.41 

11 
70 40 3.33 -7.17 11.09 51.41 

12 
40 65 -26.67 17.83 711.29 317.91 

13 
50 50 -16.67 2.83 277.89 8.01 

14 
75 20 8.33 -27.17 69.39 738.21 

15 
40 40 -26.67 -7.17 711.29 51.41 

16 
40 30 -26.67 -17.17 711.29 294.81 

17 
60 50 -6.67 2.83 44.49 8.01 
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18 
70 30 3.33 -17.17 11.09 294.81 

19 
65 35 -1.67 -12.17 2.79 148.11 

20 
65 50 -1.67 2.83 2.79 8.01 

21 
80 50 13.33 2.83 177.69 8.01 

22 
95 65 28.33 17.83 802.59 317.91 

23 
60 60 -6.67 12.83 44.49 164.61 

24 
80 70 13.33 22.83 177.69 521.21 

25 
65 50 -1.67 2.83 2.79 8.01 

26 
70 50 3.33 2.83 11.09 8.01 

27 
60 60 -6.67 12.83 44.49 164.61 

28 
75 50 8.33 2.83 69.39 8.01 

29 
65 45 -1.67 -2.17 2.79 4.71 

30 
85 60 18.33 12.83 335.99 164.61 

∑ 
2000 1415   5766.67 4384.17 
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Note: 

X1 = Score Post-Test (Experiment Class) 

X2 = Score Post-Test (Control Class) 

X1  = X1-M1 (Mean X1) 

X2  = X2-M2 (Mean X2) 

X1
2 = The squared value of X1 

X2
2 = The squared value of X2 

 

Graphic 4.3 

The Score of Distribution Frequency 
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Based on the graphic above the experiment class= 2000 that 

was higher than control class= 1415 had different value. The 

experiment class was higher than the control class.  

From the table above, the writer got the data ∑X1=2000, 

∑X2=1415, ∑X1
2=5766.67 and ∑X2

2=4384.17, where as N1=30 and 

N2=30. 

After getting the data from pre-test and post-test, the writer 

analyzed it by using statistic calculation of t-test formula with the 

degree of significance 5% and 1% the formula as follow: 

1. Determine mean of variable X1and X2 

Variable X1 Variable X2 

M1 = ∑X1 

      N1 

M1 =∑2000 

      30 

=66,67 

M2 = ∑X2 

      N2 

M2 =∑1415 

      30 

=47,17 

From the table above, the writer got the data ∑X1=2000, 

∑X2=1415, ∑X1
2=5766.67 and ∑X2

2=4384.17, where as N1=30 and 

N2=30. 
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2. Determine t-test 
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  06,001,175

5,19
t  

56,10

5,19
t  

24,3

5,19
t    

t = 6,01 

Note :  

M1  = The average score of experiment class (Mean X1) 

M2 = The average score of control class (Mean X2) 

∑X1
2 =Sum of the squared deviation score of experiment class 

∑X2
2  = Sum of the squared deviation score of control class  

N1  =  The number of student of experiment class 
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N2 =  The number of student of control class 

2 = Constant number 

3. Degree of Freedom 

df = N1+N2-2 

 = 30+30-2 

  = 58 

There is no degree of freedom for 58, so the writer uses the 

closer df from 58. In degree of significance 5% from 58 tt = 2,00 and 

in degree of significance 1% from 58 tt = 2.66.  

Based on the result statistic calculation, it is obtained that the 

score of to is = 6,01> tt = 2,00 in degree of significance 5%. The 

score of to = 6,01 > tt = 2.66 in degree of significance 1%. To prove 

the hypothesis, the data obtained from the experimental class is 

calculated by using t-test formula with assumption as follow:  

If tobservation> ttable :The alternative hypothesis is accepted. It means 

there is a significant effect of Four in Row Verb 

Game on students’ Past Verb Mastery. 

If tobservation<ttable : The alternative hypothesis is rejected. It means 

there is no significant effect of Four in Row 

Verb Game on students’ Past Verb Mastery. 
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C. Interpretation of Data 

From the result of pre-test and post-test in experiment class, 

the writer can be concluded that from the lowest score in pre-test is 

20 and the highest score in pre-test is 70. After the writer conducted 

treatment of Four in Row Verb Game on student’s English past verb 

mastery and also conducted post-test. The lowest score in post-test 

is 40 and the highest score in post test is 95. 

Before deciding the result of hypothesis, the writer proposes 

interpretation towards with procedure as follow: 

a. Ha : tobservation > ttable = It means there is a significant influence of 

Four in Row Verb game in students’ Past Verb 

Mastery. 

b. Ho : tobservation < ttable = It means there is no significant influence of 

Four in Row Verb game in 

students’ Past Verb Mastery. 

According to the data, the value of tobservation is bigger than ttable.  

tobservation = 6,01> ttable = 2,00 (5%) or tobservation = 

6,01> ttable = 2,66 (1%), so Ho is rejected and Ha 

is accepted. 
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From the result above, it means there is a significant 

influence of Four in Row Verb Game on student’s English Past verb 

mastery. It can be seen that the student got better score by Four in 

Row Verb Game. 

Based on the result of the tests, the process of learning 

English using Four in Row Verb Game as a medium to teach Past 

Verbs in SMA Al Husen Kabupaten Serang could help the students 

to understand the form of past verbs effectively and also to 

understand past verb form used in simple past tense. Besides, the 

students who had been taught using Four in Row Verb Game felt 

more fun and enjoy. They were not bored in the classroom during 

the process of teaching learning. 

The activities of teaching and learning in the experimental 

class (X A) was implemented by using Four in Row Verb Game in 

teaching past verbs. In the process of teaching learning, the teacher 

divided the students into several groups, it consists of three students; 

one student as a referee and two students as player. The students as 

the players are given worksheets and they have to play, based on the 

role in the worksheets. In the end of the learning, the teacher 

repeated and reflected the material that had been learnt. The 
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activities which was done in experimental class might support the 

students to do their best in working out with the given subject matter. 

In contrary, the control group (class X B) were merely taught 

by conventional method which is usually refers to the lecturing. The 

students received the explanation only from one side that was from 

their teacher. The role of teacher, here, was said dominantly. In the 

process of teaching learning, the teacher explained the pattern of 

past verb to the students. Then, the teacher asked to the students to 

memorize and make sentences in simple past tense. In the end of 

learning, the teacher gave homework to the students based on the 

material. This situation could not explore the students’ cognitive 

potentials and their activeness maximally. 

The result of the research shows that the experimental class 

(the students who are taught using Four in Row Verb game) has the 

mean value (66,67), meanwhile the control class (the students who 

are not taught using Four in Row Verb game) has the mean value 

(47,17). It can be said that the achievement score of experimental 

class is higher than control class. The following was the table of pre-

test and post-test students’ average score. 
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Table 4.4 

The Pre-Test and Post Test Students’ Average of the Experimental 

and Control Class 

Class The Average of Pre-Test The Average of Post-Test 

Experiment 41 66,67 

Control 41,5 47,17 

 

 

Based on the result of pre-test and post-test, it could be 

concluded:  

Four in Row Verb Game was effective to teach past verbs at 

the tenth grade of SMA Al Husen Kabupaten Serang. It can be seen 

from the result of analysis by using t test formula: 

1. The achievement of past verbs of experimental and control 

group before treatment is equal. It can be seen from the mean 

of pre-test of experimental class (41) and the mean of control 

group (41,5) before the treatment. There is no significant 

difference in students’ achievement between experiment and 

control group. 

2. The achievement of past verbs of experimental group after 

treatment was better than experimental group before 
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treatment. It can be seen from the mean of post-test in the 

experimental class (66,67) is higher pre-test in experimental 

class (41). 

3. The achievement of past verbs of control group after learning 

process is higher than control group before treatment. It can 

be seen from the mean of post-test of control class (47,17) is 

higher than the mean of pre-test of control class (41,5) after 

the treatment. 

4. The achievement of past verbs of experimental group after 

treatment is better than control group. It can be seen from the 

mean of post-test of the experimental class (66,67) is bigger 

than the mean of post-test of control class (47,17) after the 

treatment. 

5. The case in both groups is the same that there is an 

improvement in each group’s cognitive achievement. 

However, the improvement on control group is not as much 

as on the experimental group. It is convinced by the 

statistical result of the hypothesis test. The test by means of 

t-test formula shown that to= 6,01 >ttable= 2,00 at 5% in 

degree of significance with df = 30+30-2 = 58, and to= 6,01 
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>ttable= 2,66 at 1%. From the result of calculation t-test = 

6,01. If compared between to and ttable, to>ttable. It means Ho 

is rejected and Ha is accepted. There is a significance 

difference of average score from pre-test and post-test of 

control class. From the calculation of interaction A and B, 

there was a different significance between students who 

taught by using Four in Row Verb Game and students who 

taught by using non Four in Row Verb Game. 

So, it could be concluded that Four in Row Verb Game is 

effective to facilitate students’ understanding on Past Verbs in 

experimental group. It can be seen at mean value of both groups. T 

here is significant difference in the students’ past verb achievement 

between experiment and control group. 
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CHAPTER V 

CONCLUSION AND SUGGESTION 

 

A. Conclusion 

Based on the Formulation of problem about “the students before 

using Four in Row Verb Game and the effectiveness of Four in Row 

Verb Game on student’s English past verb mastery at the tenth grade 

of SMA Al Husen Kabupaten Serang Banten”, the writer describe 

the conclusion as follows : 

1. Teaching past verbs by using Four in Row Verb Game was 

more effective than teaching past verbs by using lecture 

method because there was a different mean in both of classes. 

The experimental group, the maximal or highest score was 95 

and the minimal or lowest score was 40, the average of this 

group was 66,67. For the control group, the highest score was 

70 and the lowest score was 20, the average of this group was 

47,17. 

2. The result of the analysis of the research show the value of  

𝑡𝑜𝑏𝑠𝑒𝑟𝑣𝑎𝑡𝑖𝑜𝑛 is bigger than 𝑡𝑡𝑎𝑏𝑙𝑒. It means 𝑡𝑜𝑏𝑠𝑒𝑟𝑣𝑎𝑡𝑖𝑜𝑛 ( 6,01) > 
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𝑡𝑡𝑎𝑏𝑙𝑒 (2,00) in 5%, and  𝑡𝑜𝑏𝑠𝑒𝑟𝑣𝑎𝑡𝑖𝑜𝑛 (6,01)  >  𝑡𝑡𝑎𝑏𝑙𝑒 (2.66) in 

1%. It means that Ha (alternative hypothesis) of the result is 

accepted and Ho (null hypothesis) is rejected. So, it means 

that there is significant effect in using Four in Row Verb 

game on student’s English past verb mastery at the tenth 

Grade of SMA Al Husen Kabupaten Serang Banten. 

B. Suggestion 

Based on conclusion above, the writer proposes some 

suggestion for teacher, students and headmaster, as such 

follows: 

1. For the teacher 

a. The teacher may consider the use of Four in Row 

Verb Game in the teaching past verbs. 

b. The teacher should not only concern on media that will be 

applied in presenting the material which uses grammar, 

but also on technique, approach and method in teaching 

grammar. 

c. The teacher should be able to use various and interesting 

techniques in teaching speaking to arouse students’ 

motivation in joining his/her class. 
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d. The teacher should give the explanation of material as 

details as possible in order to the students understand 

clearly. 

2. For the students 

a. The students have more spirit and more motivated in 

teaching learning process. 

b. Train to work in group, discussing some of English books 

to obtain and to understand many vocabularies. 

3. For the head master 

a. The head master should obligate to all teachers to 

make preparation before teaching. 

b. The head master should motivate and support the 

English teacher to apply this method in teaching 

grammar at their each school not only in moral 

support but also in physic support, like facilities 

and tools. 

4. For next researcher the researcher hopes other researcher 

to be more motivated in conducting further investigation 

to find the main factors which can affect the positive 

instructional activity. 
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Result of Pre-Test and Post-Test Data in Experimental Class 

 

No Name Code 
Score 

Pre-Test Post-Test 

1 AHMAD AFANDI 
AA 20 40 

2 ILHAM FARIZKI 
IFR 30 65 

3 ILHAM FAUZI IFZ 35 60 

4 IRWADIN IRW 25 75 

5 ISAH ISH 40 85 

6 JAELANI JAE 35 70 

7 JAMAK SARI JS 25 65 

8 JENAB JE 40 80 

9 KARLINA KA 50 80 

10 MADSAI MA 35 70 

11 MASROJI MAS 50 70 

12 MEIJI FADILAH ISHAK MFI 35 40 

13 MIFTAHUL ULUM MU 40 50 

14 MUHAMAD AFINUDIN MAF 45 75 

15 MUHAMAD AKBAR MAK 25 40 

16 MUHAMAD MUKLIS MM 35 40 

17 MUHAMAD ONI 
MO 20 60 

18 MUHAMAD ROJIKIN MR 50 70 

19 

MUHAMAD SALAHUDIN 

ASLAMI 

MSA 
55 65 

20 PERDI DINATA PD 40 65 

21 RATNA SARI RS 65 80 

22 ROHENI RO 70 95 

23 

SAHRUL ROMADON 

BAITULLAH 

SRB 
65 60 
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24 SINTA SI 50 80 

25 SITI JUMINAH 
SJ 50 65 

26 SITI MULYANAH SM 45 70 

27 SUMINI SUM 25 60 

28 UMSARI 
UM 30 75 

29 WAHYU SUTAJAKA 
WS 35 65 

30 YUNI SARI 
YS 65 85 

 SUM 1230 2000 

 N 30 30 

 AVERAGE (M1) 41 66.66667 
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Result of Pre-Test and Post-Test Data in Control Class 

 

No Name Code 
Score 

Pre-Test Post-Test 

1 
ADI SAJIWO AS 35 35 

2 
AHYARUDIN AH 20 35 

3 
AL-BUJAR ALB 40 30 

4 
ANDRI AN 30 50 

5 
ARWIYATUL MAFTUHAH AMA 45 50 

6 
ASEP FIRMANSYAH AFI 20 55 

7 
ASEP NURYADI ASY 40 60 

8 
ASNAWATI ASN 50 55 

9 
DADAN KHAERUL UMAM DKU 45 35 

10 
DENI ARDIANSYAH DAR 30 40 

11 
ENDANG AKWALUDIN EA 20 40 

12 
FANI FEBIYANTI FF 45 65 

13 
FIKA NUROHMAH FN 40 50 

14 
HELMI HE 35 20 

15 
HERIAWAN HER 45 40 

16 
HERU KUSUMA HK 30 30 

17 
IIS ISWATUN HASANAH IIH 55 50 

18 
KHORIDUL PARID KP 40 30 

19 
KOMARUDIN KOM 55 35 

20 
KORIDUL FARID KOR 50 50 

21 

MUHAMAD LAILATUL 

HABIBI 

MLH 45 50 

22 
NUR HABIBAH NHA 65 65 

23 
NURHASANAH NUR 50 60 
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24 
NURYANA NRY 70 70 

25 
PERA NURLELA PN 40 50 

26 
RAFI UDIN RU 45 50 

27 
RIZKI BAHTIAR RB 25 60 

28 
ROY HERMAWAN RH 25 50 

29 
SUGANDI SU 50 45 

30 
TITIN TTN 60 60 

 SUM 1245 1415 

 N 30 30 

 AVERAGE 41.5 47.17 
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